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Abstract

Communication is at the centre of almost all the activities that take place in our daily lives. 

Effective communication in education is very important in order to ensure that students get 

optimum benefit out of the teaching-learning process. It is usually seen that sometimes due to 

certain psychological and socio-cultural constraints various barriers in communication arise. 

Prior studies inform us that these barriers are experienced more by the unprivileged and 

deprived communities of a society as compared to privileged and richer sections of a society

relative to the privileged and richer sections. Tribal students constitute a major percentage of 

that marginalized and deprived section. The present study was conducted using a mixed-

methods approach among tertiary level tribal students, college teachers and other staff 

members to analyse the aforesaid problems. The ‘shy, introvert and recluse group’ of tribal 

students in different colleges were observed to have been experiencing a plethora of problems 

in their learning process- the important ones being- reluctance to communicate properly with 

people other than their own close friends and acquaintances; a sense of being neglected by 

teachers, other non-tribal students, and even by the administrative staff. The thesis concludes 

by providing certain solutions to the issue at hand, as proposed by the troubled tribal students

themselves, their teachers and other non-tribal students and staff members of the colleges 

concerned.

Key words: Tribal students, tertiary education, communication barriers, teaching-learning 

process, psychological and socio-cultural constraints.



vi

Contents

Topics Page No.

Declaration ii

Certificate iii

Acknowledgement iv

Abstract v

Contents vi

List of Figures vii

Chapter 1: Introduction 8-20

1.1 Background of the Study     8

1.2 Objectives of the Study 18

1.3 Significance of the Study 19

1.4 Structure of the Thesis 19

Chapter 2: Review of Literature 21-24

Chapter 3: Methodology 25-27

3.1 Introduction 25

3.2 Sample 25

3.3 Study Area 25

3.4 Pilot Study 26

3.5 Procedure 26

Chapter 4: Findings and Analysis 28-41

4.1 Introduction 28

4.2 Findings from the Questionnaire 28

4.3 Findings from Focus Group Discussions and Semi-Structured Interviews 39



vii

Chapter 5: Recommendations and Conclusion 42-44

References 45-46

Appendix-I- Questionnaire 47-52

List of Figures Page No.

Figure 4.2.1- Percentage Distribution Showing Level of 

comfort while Communicating with Friends/Classmates. 29

Figure 4.2.2- Percentage Distribution Showing Level of Comfort of 

the Students inside the Classroom.             30

Figure 4.2.3- Percentage Distribution Showing Level of Comfort in 

Sharing Non- Academic Problems with Teachers.           32

Figure 4.2.4- Percentage Distribution Showing Level of Comfort while 

Communicating with Other Officials in College. 33

Figure 4.2.5- Percentage Distribution Showing Level of Comfort with 

Regards to Extra Curricular Activities. 34

Figure 4.2.6-Percentage Distribution Showing Level of teachers’ 

Co-operation and Effort. 35

Figure 4.2.7- Percentage Distribution Showing Awareness about 

Announcements and Notices. 37

Figure 4.2.8- Percentage Distribution Showing Level of comfort with 

Non-Tribal Students. 38

Figure 4.2.9- Percentage Distribution Showing Extra effort 

to be put in by teachers. 39



8

CHAPTER-1

Introduction

This is the first chapter of the thesis which introduces the reader to the whole study giving a 

brief idea about the background of the study. There is always a rationale and motivation 

behind every study. The reasons behind doing this particular study are also mentioned in this 

chapter. The chapter furthermore provides some insight into the significance of the study. 

1.1 Background of the Study

Education is the process of receiving or giving systematic instruction, especially in a formally 

organised institution. It is a form of learning in which the knowledge, skills, values, beliefs 

and habits of a group of people are transmitted from one generation to another through 

diverse means. Hence, what we do is what we know and what we have learned, either 

through instructions or through observation and assimilation. While most feel that education 

is a necessity, they tend to use it as a device for accomplishing a specific target or a personal 

mark, while the truth lies behind the fact that the importance of education in society is 

essential and coherent which is why one cannot separate society from knowledge. Education 

is thus an indispensable tool necessary for the growth and development of an individual from 

all spheres and this further contributes towards the large scale development of the society. 

Each individual in the country needs a proper institutionalised education system to not only 

refine him/her but also help others to do so. Individuals are the building blocks of the society

and a society may not prosper if suitable education is not provided to individuals.



9

Education is important for various purposes. It is necessary for:

 Self-empowerment: Proper education helps empower people to the core by helping them 

stand for themselves in any given situation. It keeps people aware of situations and 

surroundings and also makes them conscious of the rules and regulations that are prevailing. 

It acts as a backbone to question the authority in case of any laxity. Development and 

improvement can be brought about mainly through proper education. It also helps an 

individual realise his/her own potential.

 Steadiness in financial condition:  An obvious reason why people opt for education is 

good employment. A proper academic qualification helps one to get suitable employment 

both in the short run and long run. The earned remuneration at the end of the day is nothing 

but the result of education. This speaks about the worth of money and a new dignity glides

into the minds of the earners.

 Fulfilment of personal aspirations: Education which leads to better performance in jobs 

determines the aspiration achieved. Growth in certain jobs can be accomplished only if it 

comes with required education. Moreover, initiating a novel venture also needs education. 

 Improving the efficiency standard: Education refines and polishes a person’s capacity 

which results into efficiency. Better education stimulates better capacity and that paves the 

path for better efficiency. Furthermore, better efficiency helps one to climb higher in the 

ladder of competition.

 Planning: Accruing more of education leads to pave the path for development even 

clearer. Educated mass do form the backbone of the society. Hence when they go ahead and 

get into different sectors of the economy that gives the result much more than what is 

expected. This pool of intellect builds the economic and social framework and the necessary 

planning in order to carry the development forward.
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 Effective communication: It is education that stimulates an effective communication 

process. An educated person not only feels confidence to express his/her thoughts but is also 

successful in any intellectual or non-intellectual interaction with an individual or amongst a 

group.

Communication is again an obligatory part of any education.  Without proper communication

among stakeholders, education as a medium becomes inefficient to facilitate any significant 

and affirmative result. Educational institutions (schools and colleges) and actors in education 

(teachers, principals, and professors), therefore need to inculcate the necessary education 

through effective channels of communication to each and every group of students who come 

under their purview. Communication augments the quality of classroom instruction and thus 

helps in successful collaboration in educational environments. Prioritising communication is 

not only necessary for self-development but also essential to develop those skills which are 

necessary for shaping the social lives of the students. Communication or lack of it therein, 

becomes a major impediment when different barriers in communication are allowed to thrive 

without proper care from the major stakeholders. Generally, not every teacher can 

communicate with efficacy and not every student has the ability to perceive with competence. 

This is because of the different barriers in communication that are present within different 

individuals. The various barriers in communication can be broadly summarized into the 

following:

 Semantic barriers: When the sender of the message conveys it in a language which is not 

well perceived by the listener, then it may give rise to misconception and misunderstanding. 

The words, signs and symbols used in the communication to explain certain facts create 

doubtful situations. This is due to the fact that the information is not send to the receiver in a 

language that is comprehensible enough. In a classroom situation, badly expressed messages, 

symbols or words with different meanings, faulty translations, and obscured assumptions, use 



11

of technical jargons and body language and gestures are some of the problems that students 

face in a communication process.

 Psychological or emotional barriers: The effect of communication depends on the mental 

condition of both the parties. Sometimes premature evaluation can be an important reason of 

wrongly perceived ideas from the messages received. Due to some reason or the other a party 

may not pay apt attention to the other, this may also stand as a barrier in the whole process. 

There may be loss of transmission in delivering some messages while there may be situations 

where there will be poor retention of information. With every next transfer of information, 

the actual form or truth of information may change. Distrust by any of the parties can also act 

as a hindrance in communication.

 Societal barriers: We live in a society and our strata in the society also determine the 

barriers which we face in communication. Certain barrier may exist amongst people from 

different strata of the society in delivering and perceiving information. 

Hence, the barriers occur when there is a difference in social strata amongst the students, 

difference in psychological structure between certain section of students and also between the 

students and the teachers, and difference in language used as medium of instruction by the 

teachers and language understood by the students. Psychological barriers refer to the state of 

mind. In the context of education, when a teacher has a preconceived notion about a student, 

he/she may not perceive the problem of the student in a desirable manner. Neither can he/she 

be flexible about the way he/she teaches in the classroom. Also if a student has a sense of 

fear, feeling of negligence and suspicion in his/her mind, it will become difficult for him/her 

to perceive the deliberations inside the classroom. This is a kind of perceptual barrier which 

arises due to a blockage in the minds of both the receiver and the provider of the message. 

Social barrier is yet another kind of barrier which may arise in the communication process 

which may occur between people belonging to different strata of the society like between the 
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rich and the poor, between people of the upper caste and lower caste, between the privileged 

and the unprivileged and so on. In this context social barriers may occur between students 

due to different status and caste backgrounds. Also another type of barrier which is evident is 

language barrier which may occur due to different kinds of language used and understood in 

the classroom. A teacher’s medium of instruction is primarily English, which might not be 

understood by all the students of the class. There are some students who feel more

comfortable to converse in their local languages but the teachers might not be well conversant 

in these local languages which lead to certain communication gap among the two groups.

Studies also reveal that in some instances, students prefer to remain silent and allow more 

vocal members to dominate discussions in classrooms thereby denying themselves valuable 

learning experiences through which they could gain experience of learning through talking. 

Some also feel anxious and conscious to talk in large group or whole classroom situations. 

There are students who find it complex to talk to their teachers in one-to-one situations. 

Studies also disclose situations when students have felt left out by the teachers due to 

insufficient communication which led to lack of rapport between students and teachers and 

this furthers their inability to learn sufficiently. They were said to be primarily overlooked in 

classrooms. Quality relationships in educational institutions, between teachers and students, 

and amongst students are fundamental to empowering the deprived and destitute students. 

The nature and extent of emotional and behavioural problems in a student acts as a major 

psychological barrier in communication. These lead to silence in some students and make it 

difficult to proper classroom conversation and interaction. Such is the depth of the barriers

persisting in students that they are reluctant to talk about their own personal concerns with 

the teachers and are thus deprived of any counselling. The barrier also poses a problem for 

the teachers to assess the students in terms of literacy apart from being a problem for the 

students alone. Recognising the social and emotional needs of the students hence is quite 
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important in order to empower them to play an important role in the classroom. Racism, caste 

differentiation, social strata are also said to be major players in disrupting free flow of 

communication in an educational institution. Studies reveal that the aforesaid criteria were 

responsible for the psychological barriers amongst students facing problems in 

communication (Collins, 1997).

When we narrow down the problem to those students who are seemingly deprived, 

underprivileged and are perceived not to be a part of the mainstream populace, it seems to be 

more severe and rigorous. Inequality in education behind different social strata has hence 

continued and widened (Desai &Kulkarni, 2008).  The tribal communities are one such group 

of people amongst the world population who face these kinds of problems in different fields 

of life, education being a primary one.

Constituting 8.6% of the total population, tribal people are considered to constitute the

‘weaker section of the society’(Ministry of Human Resource Development Annual Report, 

2011). The term Scheduled Tribes first appeared in the Constitution of India. Article 366 (25) 

refers to the Scheduled tribes as “such tribes or tribal communities or parts of or groups 

within such tribes or tribal communities as are deemed under Article 342 to be Schedule 

tribes for the purpose of this constitution”. This Article says that only those communities who 

have been declared as such by the President through an initial public notification or through a 

subsequent amending Act of Parliament will be considered to be Scheduled Tribes. India 

comprises of a tribal population of 104,281,034 out of which 52,409,823 are male and 

52,871,211 are female. 93,819,162of the tribal population of India stay in rural areas and in 

areas which are far from development (Statistical Profile of Schedule Tribes in India, 2013). 

Although efforts are being made, it takes some time for development to finally reach those 

places. The major chunks of tribal populace are settled in states like Gujarat, Rajasthan, 

Madhya Pradesh, Odisha, Chhattisgarh and Jharakhand. Article 275 (1) of the Constitution of 
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India guarantees grants from the consolidated fund of India each year with an objective of 

promoting the welfare of Scheduled tribes and raising the level of administration in 

Scheduled Areas. In order to meet this level and meet the cost of specific projects for tribals, 

hundred percent grants are provided by the Ministry of Tribal Affairs. The ST and SC 

Development Department was created under the statute of the Constitution of India in 1946-

47 and since then the Department has been working for the overall development of the 

Scheduled Tribes through a multitude of specially designed programmes (Outcome Budget, 

2014-15, ST and SC Development, Minorities and Backward Classes Welfare Department, 

Odisha).  In Odisha, executing agencies like ITDA (Integrated tribal Development Agency), 

Micro projects, MADA(Modified Area Development Approach), Cluster Pocket, RLTAP 

(Revised Long Term Action Plan), CCD (Conservation-cum-Development) and Ekalavya 

Model Residential Schools have been receiving lump sum amount of finance to channelize in 

these areas for the development of the tribals. In Odisha Government bodies like Odisha 

Scheduled Caste & Scheduled tribe Finance Development Co-operative Corporation, Odisha 

Tribal Development and Co-operative Corporation, Odisha Tribal Empowerment and 

Livelihoods Programme, Odisha Model Tribal Education Society, Odisha Tribal 

Development Society etc. have been working for the development of the tribal population in 

the State (Outcome Budget, 2014-15, ST and SC Development, Minorities and Backward 

Classes Welfare Department, Odisha).The plans, policies and frameworks put forth by these 

bodies have helped in continuous up-gradation of the minorities thereby giving them 

opportunities to grow.

In India, educational facilities do not seem to be evenly distributed in all sections of the 

society (Gupta, 2006).Amongst these indigenous people, the gross enrolment ratio in higher 

education is 9.5%. The enrolment ratio of males is 12.4% and that of females is 6.7% (Higher 

and Technical Education, Ministry of Human Resource Development Report, 2007-
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08).Undoubtedly, they have outgrown in the recent years with the help of the efforts by the 

government. The literacy rate amongst tribals has increased from 8.53% in 1961 to 58.96% in 

2011 while the corresponding increase of the total population was from 28.305 in 1961 to 

72.99% in 2011 (Statistical Profile of the Scheduled tribes in India, 2013 Ministry of Tribal 

affairs, Statistics Division, Govt. Of India) Male-female gap in literacy rate decreased from 

24.41 percentage points in 2001 to 19.18 percentage points in 2011 for STs. Among the 

States, Mizoram and Lakshadweep have highest literacy rate for STs, while lowest was seen 

in Andhra Pradesh and Madhya Pradesh. Ten states have literacy rate less than the country’s 

average (58.96%) for ST population and Odisha ranks 5th amongst them (Census, 2011). Out 

of the 152 districts with more than 25% of ST population, 28 districts have literacy rate 

below 50% and 9 have female ST literacy rate below 30%. The gross enrolment ratio also 

went up with passing years. It increased from 80.4% in 1990-91 to 119.7 in 2010-11. The 

tribal people were included in many other programmes like the Sarva Sikshya Abhiyan, Mid-

day Meal scheme, and other programmes related to Tribal Welfare Policy to improve their 

standard of education. 

The number of problems that the tribal population have been still suffering is a matter of 

concern. More than 80% of them are below the poverty line and hence they are sometimes 

excluded from the growth process. This is revealed by the World Bank Report stating that 

STs are 20 years behind the average population in India thanks to their settlement in rural 

areas (Poverty and Social Exclusion in India, The World bank, 2011). 

Primary education for them was made more accessible through enhanced facilities, incentive 

schemes, pertinent pedagogy, flexible means of communication etc. The Odisha Government 

itself has initiated many activities in the recent times to allow development to percolate down 

to the communities of the tribals. In one of the most tribal dominated districts, Kandhamal, 

one teacher training college along with two Secondary Training schools, 22 upgraded Higher 
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Secondary schools are supposed to be set up. Implementation of Scout and Red Cross in 307 

High Schools constituting majority of the tribal population is also planned.  ST students shall 

be exempted from tuition fees in Sainik School. Vocational training shall be given to ST 

students. Students shall be taught in 10 tribal languages in primary school. Distribution of 

free uniforms and bicycle shall be given to ST students. A proposal was also made to open 

three Urban Hostel Complexes for 1000 students in Bhubaneswar, 300 in Berhampur and 

Rourkela each for ST students to provide them with better education and also to assist them 

for preparation of Medical, Engineering and Management Studies in some leading institute of 

Odisha (Outcome Budget, 2014-15, ST and SC Development, Minorities and Backward 

Classes Welfare Department, Odisha).

Census 2011 reveals that Odisha has a total tribal population of 95, 90,756 which is 22.85% 

of the total population of the state. The scheduled districts which comprise of a tribal 

population of more than 50% are Gajapati, Koraput, Kandhamal, Malkangiri, Mayurbhanj, 

Nabarangpur, Rayagada and Sundargarh. These districts are hence, known as scheduled 

districts. According to the provision of the Indian Constitution, there are 62 communities 

listed as STs in Odisha speaking in 34 dialects. More than 80% of them live in Scheduled 

Areas. The tribal communities of Odisha live under a ‘subsistence economy.’ As far as 

literacy is concerned the lowest literacy rate of the state was of Malkangiri District (31.26%) 

which is a scheduled district. The dropout rates have drastically fallen in the last decade, 

decreasing from a massive 41.80% in 2000-01 to 2.83% in 2009-10.

Undoubtedly, to influence the quality of education and determine its effectiveness, teachers 

play a major role. Studies reveal that most of the tribal students are slow learners adding on to

the disadvantage that they do not get any support from their parents who are illiterate 

themselves (Kakkoth, 2012). The effort of introducing more number of female teachers in the 

schools of the Schedule areas is a good initiative to attract more tribal girls to education. Also 
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the enrolment of more ST teachers in these schools will aggravate the enrolment of the ST 

students as well due to the improved proximity of tribal culture and language between the 

students and the teachers (Gupta, 2006). The proportion of the tribal teachers is less than 9%

in the state, though in scheduled districts it is the highest and the lowest is counted in the non-

scheduled districts. Hence language is a major limitation of the ST students in their process of 

learning. This is the reason why the language understanding base of the tribal students is 

weak and they face language as a major barrier while communicating in higher classes 

(tertiary education in this case). Good governance is yet another tool for the refinement of 

education of the ST students in the state but again this is only a necessary condition, not a 

sufficient condition. Again results reveal that the Government’s attempt is not sufficient and 

effectual enough to bring major changes in the education of the tribals. This is where self-

governance works. The tribals need to be given decision making power in their own 

development and while chalking out the plans and policies for their development they should 

be given the power of participation. This can be an effective method for their process of 

development (Debi and Mahesh, 2010).

Although efforts are visible in primary education, the problems are still aplenty. Studies show 

that tribal students in primary education do not have proper well-equipped schools and 

teaching-learning materials (Pradhan and Pattnaik, 2012). Moreover studies also reveal that 

there has been lack of interest from the community itself (Rao, 2009).  Apart from this, there 

are well established studies that show that when tribal languages are not used as mediums of 

instruction, students do not show much interest. Studies show that in the service programmes 

for teachers conducted by government, there was lack of co-operation and co-ordination 

among the participants (Rao, 1993). Studies also show that tribals were not even aware of the 

programmes and policies that were designed for their progressive development. This is due to 

the higher level of illiteracy as compared to the general mass and lower level of education 
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amongst the tribal populace. Hence, they are not able to participate in the development 

process in the best possible manner. Studies also show that in the service programmes for 

teachers conducted by the Government, there was lack of co-operation and co-ordination 

among the participants (Rao, 1993). 

In this manner, the foundation of the tribal students has remained fragile, thereby aggravating 

the problems further, and which gets reflected when the same students go to colleges. Hence 

when these tribal students step into colleges they face a lot of barriers, ineffective 

communication being a major one amongst them.  The barriers range from socio-

psychological barriers to language barriers. Their social strata, psychological conditions and 

the familiarity with commonly spoken languages determine to a great extent whether they 

will face barriers in higher education or not (Gupta, 2006). Their relationship with teachers, 

their friends, non-tribal classmates and their level of expertise and comfort of communication 

are observed to interdependent on each other. 

The present study focuses on the various barriers tribal students face while communicating 

with different members of the teaching-learning process in tertiary education and identifying 

the reasons behind these barriers. The focus is on higher education because by this time a 

student has completed twelve years of study period and is supposed to be groomed enough to 

take on the challenges of higher education.

1.2 Objectives of the Study

The study thus has following three key objectives:

1. To understand the communication problems faced by tribal students in tertiary education.

2. To examine the social, psychological and language barriers existing in the 

communication process of the tribal students.
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3. To analyse the barriers that tribal students face while communicating with different 

members of the teaching learning process.

1.3 Significance of the Study

The significance of the study stems from the following factors:

 The research helps to identify the different barriers that exist amongst the tribal students 

in tertiary education. The identified barriers in communication have certain reasons behind

them. That has also been identified through the study. Also the implication of the different 

barriers on the lives of the students could be derived from the study.

 Researchers have already worked on the barriers to communication faced by tribal 

students in primary education.  This study identifies and analyses the barriers in detail in 

tertiary education.

 The research aims at generating policies and programmes that would work for the 

development of the tribal students. This will also help the teachers and officials to implement 

some necessary steps to improve the teaching-learning process so that the communication 

process of the tribal students gets refined and the level of education is improved in general.

1.4 Structure of the Thesis

Chapter-1 consists of the background of the study. It also gives a brief introduction about the 

topic at hand. The chapter narrates about communication and the barriers faced in 

communication. Apart from this, the problems of communication in marginalised groups are 

also studied. The present condition and the improvement of their condition across the years 

have also been studied here. The objectives of the study are also mentioned in this section, in 

addition to the significance of the study.
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Chapter-2 consists of the literature review. Different literature and studies have been 

referred to and the gaps identified. This chapter hence, consists of the summary of some of 

the relevant studies.

Chapter-3 consists of the methodology. It includes the details about the sample, the process 

to be followed in order to carry out the study and the study area. The details about how the 

pilot study has been done are mentioned in this chapter. Along with that the process of the 

main study which has been done is also mentioned in the chapter.

Chapter-4 consists of the findings and analysis. Certain information was recorded through 

the questionnaire filled up by the students. The same was calculated and analysed. Also the 

semi-structured interviews and focussed group discussions recorded some information which 

is described in this section.

Chapter-5 consists of recommendations and conclusions. It concludes the whole research 

and thereby gives some valuable information for recommendation which will further improve 

the communication process. 
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CHAPTER-2

Review of Literature

This chapter briefly describes about some of the relevant studies which have been made on 

tribal people. These studies describe the problems that tribal communities throughout the 

country have been facing and the same problems have been linked to the present research 

problem. The studies have been summarized in this section which provides a strong base to 

the study.

An analysis done by Pradhan and Pattnaik (2006) aimed at exploring the quality of education 

in 142 Ashram Schools which was meant for the tribal students of Koraput district. The prime 

objective of the study lay at surveying the grass root level realities of these schools 

appropriating to variables like teaching-learning process, social and physical environments of 

school, infrastructure, daily life activities, and teaching work force. The results revealed 

many problems that tribal students have been facing in the schools which are why they 

haven’t been able to build a strong base for themselves. In the initial years of schooling most 

of the tribal students of these schools have been facing problems in understanding and/or 

communicating with their friends and teachers in Odia language. Although this problem 

reduces considerably in the later years, the learning achievement in English of majority of the 

tribal students was found to be poor. The schools also lacked teaching-learning materials, 

particularly science and mathematics equipment. The tribal students also demanded extra 

coaching in English and Mathematics as they found these subjects difficult to understand. 

Also students faced problems in learning Hindi and Sanskrit as the schools lacked teachers 

specialising in these subjects. Hence this study clearly depicts the problems that lead to a 

weaker base of the tribal students at school which is why they face difficulties in later stages 

of their career, particularly in tertiary education.
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A study by Sahu (2013) highlights the collaboration between government schools and private 

organizations that aids towards maximum enrolment of tribal children in schools, thus 

enhancing hope amongst the tribals regarding a better future for their children. The paper also 

highlights that the schools are unable to reduce the inequalities amongst students which 

results out of social inequalities. It revolved around the fact that education is something 

which would empower the tribal people and quality education would definitely add on to 

their better future. The study which was conducted in the tribal areas of Sundargarh and 

Keonjhar suggested that necessary arrangements need to be made in schools to provide basic 

facilities in schools; more teachers need to be appointed, encouragement to private sectors to 

participate in strengthening the infrastructure of the government schools. Moreover 

innovative approaches need to be introduced in order to include more tribal students in school 

education. Introduction of tribal teachers in the schools will be a better initiative to help more 

tribal children come forward and enrol in schools. Another important idea that the paper 

suggests is that government should take initiative to prepare the syllabus texts in tribal 

language so that tribal children will have an easy access to the text and thus enhance their 

learning capabilities. The paper concludes that properly and effectively educating the tribal 

children is a challenge which could be achieved with collective effort of stakeholders of the 

society which constitute the village community, private organisations, teachers, government 

functionaries and the people in general. These all initiative will lead to a better environment 

for the tribal students that would definitely make them ready to face the challenges in times to 

come. In the later stage of their career they need to be flexible enough to meet the demands of 

the changing environments and situation. At least through a better education at the primary 

and secondary level, they could be made ready to communicate and connect with the 

changing environment and changing people.
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Gupta’s (2006) study signifies the fact that the tribals continue to remain away from the 

mainstream population and are hence away from the development process as well. The paper 

highlights the issues and concerns of the educational scenario of tribals in India. The paper 

suggests that in order to mainstream the tribal population it is important to make them 

socialise which could be possible through quality education. Various lacunas like ill-equipped 

schools, lack of community participation, very limited classroom interaction and indifferent 

attitude of the tribal students are major reasons behind their slower process of development. 

There needs to a specific teacher training programme in order to make the teachers learn new 

methodologies to teach the tribal students which would primarily involve their culture and 

environment. This has been missing. Also there is lack of co-ordination between the 

participants, resource persons and organisers which is why most of the development 

programmes turn out to be ineffective. Ineffective child rearing practices of the parents, 

customs, beliefs, rituals and traditions were also found to be as major constraints in the 

educational development of the tribal children. Lack of understanding instructions, difficult 

medium of instruction, lack of sympathetic attitude of teachers, inappropriate teaching 

methods, lack of confidence and psychological fear all accounted for the slower and 

inadequate development of the tribal children. According to this study there are various 

psycho-social constraints which aggravate the anguish of the tribal students. They perform 

poorly in cognitive tasks. Moreover, despite adequate financial resources, tribals are not 

being able to cope up with their non-tribal counterparts. The study also reveals that lack of 

representation of the ST students was relatively low as compared to non-tribal ones due to 

lack of books, inadequate verbal explanations in the class by the teachers, lack of 

understanding due to the incomprehensible language used in books, as well as by teachers.

Tribal girls have low pre-eminence, lower emotional stability and higher responsibility 

towards household chores. Lack of guidance and counselling facilities was yet a major reason 
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of their failure. These all issues account to lack of confidence in them which further lower 

downs their capability to communicate in the class, with the teachers and classmates.

Another study completed by Rao (2013) records the non-awareness of tribal students and 

parents regarding various programmes and policies of the government in the field of 

education. The tribal communities were even ignorant about a national level programme like 

Sarva Sikshya Abhiyan. Rao’s study also described the lack of community participation in 

Sarva Sikshya Abhiyan. This is a major reason behind the backwardness of the tribal 

community in the domain of education.

Sridhar (1996) described in his study that most of the tribal communities are linguistically 

heterogeneous in their mother tongue owing to the diverse number of tribal communities 

present in the country. Sometimes the tribal communities live in such areas where the 

dominant language is more than one. Hence, the language understanding of the tribal 

communities may also differ. In this study the study area, Sundargarh district comprises of 

good number of tribal population. They live in areas where the dominant language is more 

than one. Along with their tribal lingua franca, they are familiar with another dialect of the 

state language (Sundargarhi or Sambalpuri in this case). This is the reason why they are 

relatively less vocal and lack sufficient confidence while communicating in the state 

language. All these factors are the foremost causes behind the weak communication skills 

amongst the tribal students which further leads to their appalling performance when 

appraised. 
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CHAPTER-3

Methodology

3.1 Introduction

This chapter consists of the methods and procedures that have been followed to study the 

communication barriers faced by tribal students in tertiary education. It discusses about the 

sample that were used to conduct the study successfully. It gives a specific picture about the 

study area that has been taken into consideration. Also it gives an idea about the process that 

has been followed in order to address the objectives of the study.

3.2 Sample

The study was conducted among tribal students in tertiary level education in different 

educational institutions in Sundargarh district of Odisha which is one of the Scheduled 

districts of the state. These students belong to various tribes of Odisha namely Oram, Gond, 

Kisan, Bhuyan, Munda, Khadia etc. They are familiar with languages like Sadri, Munda, 

Khadia, Sundargarhi, Sambalpuri and other popular languages like Hindi and Odia. Very few 

of them are familiar with English. The students were aged between 18 to 23 years. All of 

them had enrolled in colleges and were studying courses like Bachelors of Arts (B.A.), 

Bachelors of Science (B.Sc.), Bachelors of Commerce (B.com). There were students both 

from urban and rural areas. Data was collected from 100 tribal students.

3.3 Study Area

The study was done in Sundargarh district of Odisha, a major scheduled district of the state. 

The district lies in the north western part of the state. It consists of thirteen towns and five 

census towns along with 1764 villages. The Schedule tribe population account for 50.19% of 
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the total population of the district. The major and largest tribal groups of the district are 

Oram, Munda and Kisan constituting of 27.05%, 21.16% and 14.56% of the total tribal 

population of the district. 

The study was conducted amongst students residing in hostels and studying in certain higher 

educational institutions present in Sundargarh district of Odisha. Four colleges and one State 

Government based ST hostel was taken into consideration while doing the study. The study 

was conducted in the month of December, 2014. 

3.4 Pilot Study

Prior to the main field work, a pilot study amongst 30 students who did not comprise a part of 

the main study was conducted in the initial days of the same month. Based on the pilot study 

there were some alterations done in the questionnaire. Certain rectifications and 

modifications were made in the questionnaire. From question no. 11 onwards the questions 

had been set in double negative voice which showed a lack of uniformity in the answers. 

Hence, the questions were again modified and the aforesaid ones were reset in a positive 

voice in order to achieve uniformity in the sequence of answers. 

3.5 Procedure

A mixed-methods approach subsuming both methods and data triangulation was used during 

data collection. This included questionnaires with both open-ended and close-ended questions

(Appendix I). There were 20 close-ended questions and 2 open-ended questions in the 

questionnaire. The close ended questions using 5 point Likert-type Scale, included certain 

important parameters that judged the various difficulties faced by the tribal students. This 

included the measurement of the comfort level of the students in communicating with their 

classmates and friends and also such items that elicited the information on the comfort level 
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of students while answering questions in the classroom, asking doubts to the teachers and 

also the extent of participation in academic/non-academic discussions inside the classroom. 

The questionnaires also integrated statements that assessed the comfort level of the students 

in talking to the teachers in the languages they (tribal students) knew. It asked questions 

pertaining to whether they felt that teachers understood their problems or not, teachers took

effort in communicating with them or not and whether they felt neglected by the teachers 

inside the classroom or not. Students were also asked questions regarding their participation 

in Extra Curricular Activities (ECAs). 

Apart from this, there were two open ended questions which asked the students what were the 

major problems that the students faced while communicating with their teachers, classmates 

and officials in the college. It also asked them to recommend some solutions which could be 

taken up to address the problems that they faced. It was perceived that these submissions 

could assist towards better understanding of the problems faced by the tribal students, and 

thereby providing necessary answers in making knowledge and information availability 

easier and simpler for the students. Data was collected from 100 tribal students in the form of 

the aforesaid questionnaire. Apart from this, face-to-face interviews with the students were 

also conducted. The teachers, lecturers, wardens of the hostels, administrative staff and the 

principals of the respective colleges were also interviewed. Three numbers of focus group 

discussions were conducted amongst tribal students, non-tribal students, and amongst 

teachers of the colleges to elicit further relevant data.
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CHAPTER-4

Findings and Analysis

4.1 Introduction

This chapter gives the details about the findings which have been done through the 

methodology used. The chapter also contains the analysis of the findings that has been done 

using certified software. These statistical analyses have been presented through graphical 

representations. The chapter consists of two sections. The first section contains the findings 

from the questionnaire. The subjects had filled up the questionnaire and consequently the 

recorded answers are analysed in this section. The answers were quantified by taking out the 

frequencies of each of the option of the answers thereby determining the comfort level of 

each of the students for different parameters. The second part of the chapter consists of 

findings from the semi-structured interviews and focussed group discussions which were 

conducted with the lecturers, principals, students and college wardens. 

4.2 Findings from the Questionnaire

Hassle-free communication has been a challenge for the tribal students of Sundargarh District 

of Odisha. The ‘shy, introvert and recluse’ youth’s plight was recorded and thereby extracted 

from the questionnaire. When approached gently with an affable face-to-face interrogation, 

they did not falter to share their day-to-day psychological exertions that they face in the 

classroom. While most of the students deem language to be the major barrier in their regular 

communication process with the non-tribal teachers, friends, classmates and administrative 

officials of the institution, many more veiled troubles were also discovered. Their psychology 

was premeditated and their encountered difficulties were noted down through this study. The 
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questionnaire contained 18 close ended questions. Each question produced results which 

spoke about the various latent problems prevailing among the students.

The result elicited for each of the important parameters used in the study are represented 

graphically and discussed in the following sections below:

Fig.4.2.1: Percentage Distribution Showing Level of Comfort While Communicating 

with Friends/Classmates

Communication in an individual always germinates better when it takes place amongst and 

with people closely associated with him/her. The study also showed the same. Tribal students 

usually do not feel uncomfortable while talking to their friends. Most of them even agreed 

that if they had friends belonging to the same caste and creed as theirs, they communicated 

effortlessly. (Fig. 4.2.1) If they and their friends shared a common language and a common 

social stratum there was no practical difficulty when they communicated. There was yet 

another term used called ‘classmates’. Classmates included friends but it more or less 

comprised of people who belonged to the general caste as well. This majorly included the 

non-tribal students. The response recorded was somewhat different in this case. Most of the 
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tribal students revealed that they were uncomfortable while talking to their fellow classmates 

belonging to the general caste (Fig. 4.2.1).They narrated the instances where they were 

ignored, arrogantly behaved with and sometimes left out from discussions by their fellow 

classmates. They also faced immense non-acceptance when they tried to penetrate into the 

groups of non-tribals. The unfriendly attitude of non-tribals sometimes leaves them feeling 

forsaken and forlorn. Time and again they are made to feel that they are different from the 

general mass.

Fig.4.2.2: Percentage Distribution Showing Level of Comfort of the Students inside the 
Classroom.

The study’s prime focus was to unearth the dilemmas in communication that tribal students 

face in tertiary education. Teaching-learning process is the most inevitable part in education. 

It was found that students face numerous challenges in this process itself. As far as tribal 

students’ participation in answering questions in the classes is concerned, there was a mixed 

reaction. There were students who felt uncomfortable while answering academic questions 

asked by the teachers inside the classroom (Fig. 4.2.2). They admitted that they felt shy and 
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lacked confidence while answering even the easiest of questions in the class apprehending 

that they might be laughed at or criticized if their answers were not correct. Generally, 

teachers also entail students in discussions inside the classroom in order to keep their interest 

and concentration intact. To make these effective, students need to reciprocate as well. 

Ironically, it was found that most of the tribal students did not feel comfortable participating 

in academic or non-academic discussions inside the classroom. Again, they revealed that fear 

of being incorrect was an important reason behind this. There were instances when these 

students had tried to participate in academic discussions but they were not given enough 

attention and their answers were, most of the time, looked down upon. English being the 

common medium of instruction in higher education, students are mostly expected to 

communicate in that language inside the classroom. Most of the tribal students are not well 

conversant with English language. Hence, they fail to build self-confidence within 

themselves to communicate with their teachers amongst the crowd of the classroom. While 

most of the students of the class do not hesitate to ask doubts to the teachers concerned inside 

the classroom, the chunk of the tribal populace faltered to do the same (Fig. 4.2.2).They were 

scared of the perceived criticism that they might face if they asked doubts which may not be 

deemed to be substantial or worthwhile. Also they had this trepidation inside their minds that 

their ignorance may be revealed and rebuked at by their classmates and teachers.
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Fig.4.2.3 percentage Distribution Showing Level of Comfort in sharing Non-academic 

Problems with Teachers

Apart from academics, students also need counselling and guidance in personal matters. The 

areas which were covered in the study comprised of majority of the students belonging to 

rural areas. These students used to stay in their respective hostels, away from their families. 

They do not seem to be matured enough to handle their difficulties all by themselves. They 

need support and advice in order to channelize their lives in the right direction. The study 

recorded that maximum of the tribal students were uncomfortable in sharing their non-

academic problems with their teachers (Fig. 4.2.3). According to their statements the teachers 

did not care to pay heed to their academic problems, let alone non-academic ones. As a result 

they fail to establish good relationships with their teachers.
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Fig.4.2.4: Percentage Distribution Showing Level of Comfort while Communicating 

with Other Officials in College

Most of the tribal students also revealed that they have been facing problems while dealing 

with administrative issues in colleges (Fig.4.2.4). They are offended and scolded because of 

petty issues. Hence most of the time, these students avoid or delay the administrative work 

related to college. It has also been recorded through the study that there were times when 

these students were unnecessarily imposed fine and were devoid of help when the need arose. 

These all then gave rise to awkwardness in communicating with the administrative staffs, 

library in-charge etc.
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Fig.4.2.5: Percentage Distribution Showing Level of Comfort with Regards to Extra 

Curricular Activities

Academic issues aside, extra-curricular activities form an important part of students’ lives. It 

was discovered that tribal students were confident enough in conversing with their fellow 

classmates/seniors who were the representatives of these activities acting as secretaries and 

presidents (Fig. 4.2.5). Although they did not hesitate to come forward and talk to the 

representatives, they are ambivalent about participating in these events. Most of the students 

confessed that they did not feel comfortable participating in co-curricular and extra-curricular 

activities (Fig. 4.2.5).In fact, they acknowledged that they were shy and reserved and did not 

have the confidence that they will perform well.

0

5

10

15

20

25

30

35

40

45

50

In
 P

er
ec

en
ta

ge
 (%

)

Comfortable talking to student
representatives for ECAs

Comfortable participating in
ECAs



35

Fig.4.2.6: Percentage Distribution Showing Level of Teachers’ Co-operation and Effort

Of all the difficulties that were inferred, language was at the base of them. The medium of 

instruction primarily being English in most of the educational institutions does not solve the 

purpose of the Tribal students. They are not well conversant in these languages due to which 

they face difficulties in communicating with the teachers. They are never given an 

opportunity to communicate in the languages that they know with the support of which they 

can express better. Hence most of them disagreed stating that they do not feel comfortable 

talking to teachers in languages that they knew (Fig. 4.2.6). This again gives rise to 

scepticism that whether teachers understand the problem of the students or not. The tribal 

students opine that they do not feel that their teachers understand their problems (Fig. 4.2.6). 

There could be two reasons for these- perhaps the students failed to express their problems 

because of language or any other psychological barrier or may be the teachers did not take 

much effort in paying heed to their problems, perceiving them and later resolving those. 

Again, when asked about whether they think that their teachers take effort in communicating 
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with them, most of them disagreed (Fig. 4.2.6). The teachers are well aware that the tribal 

students face numerous problems in the classroom but they do not make attempt to come 

down to their level and understand them. It was found that most of the tribal students are 

comfortable and conversant in languages like Sadri, Sundargarhi or Odia but the teachers 

always communicate in English which makes it difficult for the students even to understand 

certain basic things. Odia is the state language of Odisha. Sadri is the lingua franca of the 

tribals while Sundargarhi is a dialect of Odia language spoken mostly in the Western parts of 

Odisha (esp. in Sundargarh District). Hence, if effort is made from both the sides then only it 

may show some substantial results. 

The tribal students also brought to notice that they feel neglected inside the classroom by 

their teachers. Sometimes, when they try to answer some questions, they are ignored. When 

they try to ask doubts related to academics, they are not heard by the teachers while there are 

instances when they complain of the obscurity that they face but those are not given enough 

attention. Most of the tribal students hence have admitted to have felt neglected by the

teachers inside the classroom (Fig. 4.2.6).  It is also essential that teachers try and pay 

attention to each and every student during the teaching-learning process. The problem of each 

student needs to be grappled with apt attention and care. In fact, when a student openly 

declares his/her problem inside the classroom, the teacher at least needs to contemplate 

his/her grievances. If the students are not paid enough attention, they may not even respond 

well and that may get reflected in their performances later. It was surprising to see most of 

the students confessing that they are not even paid attention by the teachers, let alone clearing 

up their doubts (Fig. 4.2.6).
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Fig.4.2.7 Percentage distribution Showing Level of Awareness among Students about 

Announcements and Notices

When students study in an educational institution, it is their right to get informed about 

important notices that are essential for their proper functioning in the colleges. Contradictory 

to the aforesaid statement, it was found through this study that most of the time, the tribal 

students were not even informed about important notices regarding their classes (Fig. 4.2.7). 

They even said that there are times when a class gets suspended and they don’t even have the 

slightest idea regarding the same. Data elicited through face-to-face interviews revealed that 

there were some tribal students graduating in science who said that sometimes they do not get 

informed about certain practical classes that are rescheduled by the teachers. While other 

general students are well aware about the changed timings and rescheduled classes, these 

groups of tribal students are not properly informed about the same.
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Fig.4.2.8: Percentage Distribution Showing Level of Comfort with Non-Tribal Students

On the other hand when asked about whether their non-tribal classmates like being them a 

part of their group, most of the students agreed (Fig. 4.2.8). They are in good terms with their 

non-tribal friends and share a healthy rapport with them. Again, the same tribal students did 

not agree with the statement that their non-tribal students feel comfortable studying with 

them because they feel that these groups of people are less capable than they are (Fig. 4.2.8). 

In fact, some students also revealed that they are ignored and arrogantly behaved with and 

even sometimes underestimated when they try to move into the group of non-tribals in order 

to study with them or discuss other academic issues.
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Fig.4.2.9: Percentage Distribution Showing Level of Extra Effort Required to be put in 

by Teachers

Surrounded by classmates who underestimate them, teachers who neglect them and situations 

which are never in their favour, tribal students in colleges have not only been feeling pushed 

out but have also misconstrued themselves. A little guidance, some effort and care of the 

teachers will definitely help them remove the barriers while communicating and help them 

come out of their cocoon of shyness and fear. Most of them admitted that they could do well 

if the language barrier could be broken (Fig. 4.2.9). In order to remove this barrier, they 

wanted the teachers to take some extra classes where the medium of instruction could be

different in order to suit their needs. They also admitted that there would be a significant rise 

in their level of performances in all spheres if some extra care is taken up and discrimination 

between non-tribal and tribal students is eliminated (Fig. 4.2.9).

4.3 Findings from Focus Group Discussions and Semi-structured Interviews

The focus group discussions and personal interviews with the lecturers, professors, principals 

and hostel wardens also revealed certain significant outcomes. Some lecturers and professors 
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did not have the slightest idea that their students had been facing so many psychological and 

social barriers while communicating in the class. They had the perception that students 

understood their deliberations inside the classroom and they did not see any evident 

difficulties that would create a problem in the communication process of the tribal students 

with different key actors of the teaching-learning process. While some seemed to be 

confident enough that their students do not face any problems when they teach in the class, 

do not feel discriminated or left out, there were others who tried to cover up their 

shortcomings by portraying that everything is fine.  There were some wardens of the hostels 

and junior lecturers who have been closely associated with the lives of these tribal students.  

They revealed that a reason behind poor performance of the majority of the tribal students is 

the negligence of teachers. It is a matter of high concern and can be best addressed by 

teachers only. The wardens of the hostels are directly associated with the lives of the students 

outside their educational institutions. They are the direct spectator of the daily routine of the 

students and are associated with their daily lives. Sometimes they are the ones who listen to 

the plight of the tribal students that is caused due to negligence faced in the educational 

institutions. The wardens revealed that though these tribal students have a desire to excel in 

academics, do well in extracurricular activities, the inadequate communication between them 

and their teachers prevents them from doing so. Some wardens who keep a track record of the 

academic performances of these students, also exposed that the performance of these students 

has been drastically going down with most students not being able to even reach the cut offs. 

Another key revelation was that some of the lecturers, who have recently been recruited as ad 

hoc faculty in various colleges of Odisha, seemed to better understand the dilemma of the 

tribal students. The age gap between the students in tertiary education and some of the freshly 

appointed faculty of the college is very less. They are in a position to understand the mind-set

of the students and perceive their problems better. Usually, when they teach in the class, they 
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tend to understand the level of understanding of the students. Hence they start teaching in 

languages in which the students are comfortable with. This not only helps the students from 

academics point of view but also lets the students share a comfort level with the teachers. 

This helps the students to share all their academic/non-academic problems with this category 

of teachers.  These teachers also said that most of the tribal students were facing problems in 

communicating in the classroom. They were neglected in most of the classes and their 

problems were left unheard. These students complained of the problems that they faced in the 

classrooms when the senior professors taught because they were not flexible enough to teach 

in a customized manner. They are taught the way the professors liked, and behaved in the 

class in the ways they felt appropriate, without considering that there were different types of 

students in the class and each one of them needs attention, compassion and care. 
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CHAPTER-5

Recommendations and Conclusion

This chapter is the last chapter of the thesis concluding the whole study. It gives certain 

relevant recommendations which if used and implemented will help in helping the tribal 

students to develop. The suggestions given in this chapter will not only strengthen the base of 

the tribal students but shall also help them improve their communication skills. These 

recommendations at tertiary level will also act as different stepping stones in the path of their 

lives and shall help them to succeed. 

The tribal students who are the major victims of the socio-psychological and language 

barriers of communication feel that the language which is used as the medium of instruction 

should be flexible enough to meet their demands. They feel that teachers who are appointed 

in colleges should be well conversant with at least the state language (Odia in this case). In 

this way, the level of understanding of academics inside the class among the tribal students is 

likely to improve. Using only English every time cannot solve the purpose alone. If not 

always, at least sometimes, when a student asks doubts, teachers can make an attempt to clear 

it in Odia. The tribal students admit that if they are making an attempt to adjust and cope-up 

with teachers using a medium of instruction totally unknown to them, then they ought to 

make an attempt also during the time of their difficulties. Moreover, the students also want 

pertinent attention from the teachers which could further encourage them to improve. It is 

necessary to give them time to improve rather than judging them at an early stage. The results 

imply that they need to be encouraged enough to participate in classroom discussions and 

activities. This can be done by continuous support from the teachers themselves. They need 

to make the students comfortable and secured enough by reaching out to them at their level, 

sort out their difficulties, analyse them and adopt new methods to address them. Although 
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counselling can be recommended as a strong step towards their personal growth, it is also 

necessary that those are handled by experts and are used as an effective tool for the 

betterment of the tribal students. The steps taken to address their issues should not be hostile 

in any manner to make them feel distressed instead of helping them.  They should be 

encouraged to participate in extra-curricular activities as well. This will definitely contribute 

towards boosting up their self-confidence. 

Some of the recommendations which can be made are as follows:

 The base of primary education of the tribal students’ needs to be strengthened. More and 

more number of primary schools should be introduced in the schedule districts of the state. 

These schools should be well equipped with proper infrastructure facilities. The equipment

necessary for proper execution of scientific experiments and study materials should be 

provided as and when necessary. This will help the students to learn better and faster. Apart 

from this more number of ST teachers need to be employed in the schools of the schedule 

districts. This will improve the teacher-student relationship. The tribal teachers will be able to 

understand the problems of the tribal students in a manner better than other teachers as they 

share the common social background and psychological mind-set. The culture, traditions and 

customs of the tribal students will be better understood by the tribal teachers. Moreover if this 

step is taken, the teachers and students will be able to share a common medium of instruction. 

If at primary level students will be taught in the tribal dialects, they will be able to learn 

better. Gradually, English can be induced in the medium of instruction which will help in 

gaining knowledge in a systematic learning method.  Another idea that can be brought about 

is introducing more number of female teachers in the schools comprising of the tribal 

students. This will attract more number of female students to schools. They will be 

encouraged and motivated to go to schools because of presence of female teachers. 
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 Teachers should be flexible in their teaching process. Although the official medium of 

instruction in tertiary education is English, teachers can sometimes be flexible and use the 

state language (Odia) in order to address those students who find it difficult to understand 

English. Whenever the students approach the teachers in case of any doubt in academic 

issues, they need to respond the students in the languages that they understand. This will 

make the students understand the academic concepts better. Teachers need not be too rigid 

while approaching the students. They should be welcoming enough to understand the mind-

set of the students and solve their problems as and when necessary. 

 Extra classes and extra efforts put forth by the teachers will solve the purpose to some 

extent. The study showed tribal students admitting that they will be able to do better if any 

extra classes are taken for them. Hence it is recommended that extra classes should be taken 

by the teachers in order to put forth some extra efforts for the tribal students. This will lead to 

more interaction between the teachers and the students. Students will be able to communicate 

their difficulties better in this manner. If the teachers show any interest in teaching these 

students with special needs, the students will automatically reciprocate the interest. This will 

help them gain confidence and do better in the academic aspects of their life.

 Proper counselling, motivation and encouragement to the tribal students will help them 

do better. It is necessary to make the tribal students realise that they are in no way different 

from the mainstream population. It is necessary to make them realise their true potential.

Anyway, their requirements rise when they join the mainstream population but these 

requirements can be met with through more motivation and more effort. If motivated in the 

right direction they will definitely come out with flying colours. 
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APPENDIX-I

DEPT. OF HUMANITIES AND SOCIAL SCIENECES
NATIONAL INSTITUTE OF TECHNOLOGY, ROURKELA

DEMOFRAPHIC DETAILS:

AGE: ___

SEX: MALE/FEMALE (TICK ANY ONE)

PLACE WHERE YOU BELONG TO: RURAL/URBAN (TICK ANY ONE)

PROGRAMME OF STUDY: ____________________

TRIBE: ______________

MOTHER TONGUE: ________________

LANGUAGES KNOWN: _______________________________

MEDIUM OF SCHOOLING: ______________________

LANGUAGES FOR COMMUNICATION:

 WITH FAMILY: __________________

 WITH FRIENDS: __________________

 WITH TEACHERS AND OTHERS: ________________
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ANSWER THE FOLLOWING QUESTIONS BY STRIKING A TICK MARK ON 
ANY OF THE OPTIONS YOU FEEL APPROPRIATE.

1. I feel comfortable while communicating with my friends in or outside the college.

(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree. 

2. I feel comfortable talking to my classmates (other than close friends) in the college.

(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree. 

3. I feel comfortable in answering questions in the class.

(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree.

4. I feel confident enough to participate in any kind of academic/non-academic discussion going on 

in the class.

(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree.

5. I feel free to ask doubts (academic related) to my teachers.

(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree.

6. I feel comfortable in sharing my problems (non-academic) with my teachers.

(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv)Disagree.  v) Strongly disagree
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7. I feel comfortable talking to the other officials for any official work.

(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv)Disagree.  v) Strongly disagree.

8. I don’t hesitate to communicate with the general and cultural secretaries and presidents 

of the college, when the need arises.

(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree.

9. I like/feel comfortable being recognised by my tribal surname.

(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree.

10. I can communicate easily with my teachers in the languages I know.

(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree.

11. I don’t think my teachers find it difficult to understand my problems.

(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree.

12. I feel my teachers take much effort in communicating with me.

(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree.



50

13. I don’t feel neglected by teachers inside the class-room.

(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree.

14. I am given enough attention by the teachers inside the class during the teaching –learning 

process.

(ii) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree.

15. I feel I  get informed about any important announcement or notice relating to the class.

(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree.

16. I feel non-tribal students  like my being a part of their group.

(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree.

17. I feel non-tribal students  feel comfortable studying with me because they consider me 

as capable as they are.

(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree.

18. I  feel comfortable participating in extra-curricular activities in college.

(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree.
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19. I feel teachers should take extra-classes in order to help us if we don’t understand certain 

problems due to the language in which the teacher communicates in the class.

(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree.

20. I feel I can do better if some extra efforts are taken up by the teachers without any 

discrimination amongst the students.

(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree.

ANSWER EACH OF THE FOLLOWING QUESTIONS WITHIN 50 WORDS.

21. What are the major problems that you face while communicating with your teachers, classmates 

and officials in the college?

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

22. Please give some solutions that can be taken up to address/ solve the above problems?

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

________________________________________________________________________________
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Abstract

Communication is at the centre of almost all the activities that take place in our daily lives. Effective communication in education is very important in order to ensure that students get optimum benefit out of the teaching-learning process. It is usually seen that sometimes due to certain psychological and socio-cultural constraints various barriers in communication arise. Prior studies inform us that these barriers are experienced more by the unprivileged and deprived communities of a society as compared to privileged and richer sections of a society relative to the privileged and richer sections. Tribal students constitute a major percentage of that marginalized and deprived section. The present study was conducted using a mixed-methods approach among tertiary level tribal students, college teachers and other staff members to analyse the aforesaid problems. The ‘shy, introvert and recluse group’ of tribal students in different colleges were observed to have been experiencing a plethora of problems in their learning process- the important ones being- reluctance to communicate properly with people other than their own close friends and acquaintances; a sense of being neglected by teachers, other non-tribal students, and even by the administrative staff. The thesis concludes by providing certain solutions to the issue at hand, as proposed by the troubled tribal students themselves, their teachers and other non-tribal students and staff members of the colleges concerned.





Key words: Tribal students, tertiary education, communication barriers, teaching-learning process, psychological and socio-cultural constraints.

























Contents

Topics									Page No.

Declaration									ii

Certificate										iii

Acknowledgement									iv

Abstract										v

Contents										vi

List of Figures									vii



Chapter 1: Introduction								8-20

1.1 Background of the Study						    	8

1.2 Objectives of the Study							18

1.3 Significance of the Study							19

1.4 Structure of the Thesis							19



Chapter 2: Review of Literature						21-24



Chapter 3: Methodology								25-27

3.1 Introduction									25

3.2 Sample										25

3.3 Study Area									25

3.4 Pilot Study									26

3.5 Procedure									26



Chapter 4: Findings and Analysis						28-41

4.1 Introduction									28

4.2 Findings from the Questionnaire						28

4.3 Findings from Focus Group Discussions and Semi-Structured Interviews	39



Chapter 5:  Recommendations and Conclusion			 	42-44



References										45-46

Appendix-I- Questionnaire 							47-52

List of Figures									Page No.

Figure 4.2.1- Percentage Distribution Showing Level of 

comfort while Communicating with Friends/Classmates.	29							22

Figure 4.2.2- Percentage Distribution Showing Level of Comfort of 

the Students inside the Classroom.						            30

Figure 4.2.3- Percentage Distribution Showing Level of Comfort in 

Sharing Non- Academic Problems with Teachers.				          32

Figure 4.2.4- Percentage Distribution Showing Level of Comfort while 

Communicating with Other Officials in College.						33

Figure 4.2.5- Percentage Distribution Showing Level of Comfort with 

Regards to Extra Curricular Activities.							34

Figure 4.2.6-Percentage Distribution Showing Level of teachers’ 

Co-operation and Effort.									35

Figure 4.2.7- Percentage Distribution Showing Awareness about 

Announcements and Notices.								37

Figure 4.2.8- Percentage Distribution Showing Level of comfort with 

Non-Tribal Students.									38

Figure 4.2.9- Percentage Distribution Showing Extra effort 

to be put in by teachers.									39

v





CHAPTER-1



Introduction



This is the first chapter of the thesis which introduces the reader to the whole study giving a brief idea about the background of the study. There is always a rationale and motivation behind every study. The reasons behind doing this particular study are also mentioned in this chapter. The chapter furthermore provides some insight into the significance of the study. 

1.1 Background of the Study



Education is the process of receiving or giving systematic instruction, especially in a formally organised institution. It is a form of learning in which the knowledge, skills, values, beliefs and habits of a group of people are transmitted from one generation to another through diverse means. Hence, what we do is what we know and what we have learned, either through instructions or through observation and assimilation. While most feel that education is a necessity, they tend to use it as a device for accomplishing a specific target or a personal mark, while the truth lies behind the fact that the importance of education in society is essential and coherent which is why one cannot separate society from knowledge. Education is thus an indispensable tool necessary for the growth and development of an individual from all spheres and this further contributes towards the large scale development of the society. Each individual in the country needs a proper institutionalised education system to not only refine him/her but also help others to do so. Individuals are the building blocks of the society and a society may not prosper if suitable education is not provided to individuals.



Education is important for various purposes. It is necessary for:

· Self-empowerment: Proper education helps empower people to the core by helping them stand for themselves in any given situation. It keeps people aware of situations and surroundings and also makes them conscious of the rules and regulations that are prevailing. It acts as a backbone to question the authority in case of any laxity. Development and improvement can be brought about mainly through proper education. It also helps an individual realise his/her own potential.

· Steadiness in financial condition:  An obvious reason why people opt for education is good employment. A proper academic qualification helps one to get suitable employment both in the short run and long run. The earned remuneration at the end of the day is nothing but the result of education. This speaks about the worth of money and a new dignity glides into the minds of the earners.

· Fulfilment of personal aspirations: Education which leads to better performance in jobs determines the aspiration achieved. Growth in certain jobs can be accomplished only if it comes with required education. Moreover, initiating a novel venture also needs education. 

· Improving the efficiency standard: Education refines and polishes a person’s capacity which results into efficiency. Better education stimulates better capacity and that paves the path for better efficiency. Furthermore, better efficiency helps one to climb higher in the ladder of competition.

· Planning: Accruing more of education leads to pave the path for development even clearer. Educated mass do form the backbone of the society. Hence when they go ahead and get into different sectors of the economy that gives the result much more than what is expected. This pool of intellect builds the economic and social framework and the necessary planning in order to carry the development forward.

· Effective communication: It is education that stimulates an effective communication process. An educated person not only feels confidence to express his/her thoughts but is also successful in any intellectual or non-intellectual interaction with an individual or amongst a group.

Communication is again an obligatory part of any education.  Without proper communication among stakeholders, education as a medium becomes inefficient to facilitate any significant and affirmative result. Educational institutions (schools and colleges) and actors in education (teachers, principals, and professors), therefore need to inculcate the necessary education through effective channels of communication to each and every group of students who come under their purview. Communication augments the quality of classroom instruction and thus helps in successful collaboration in educational environments. Prioritising communication is not only necessary for self-development but also essential to develop those skills which are necessary for shaping the social lives of the students. Communication or lack of it therein, becomes a major impediment when different barriers in communication are allowed to thrive without proper care from the major stakeholders. Generally, not every teacher can communicate with efficacy and not every student has the ability to perceive with competence. This is because of the different barriers in communication that are present within different individuals. The various barriers in communication can be broadly summarized into the following:

· Semantic barriers: When the sender of the message conveys it in a language which is not well perceived by the listener, then it may give rise to misconception and misunderstanding. The words, signs and symbols used in the communication to explain certain facts create doubtful situations. This is due to the fact that the information is not send to the receiver in a language that is comprehensible enough. In a classroom situation, badly expressed messages, symbols or words with different meanings, faulty translations, and obscured assumptions, use of technical jargons and body language and gestures are some of the problems that students face in a communication process.

· Psychological or emotional barriers: The effect of communication depends on the mental condition of both the parties. Sometimes premature evaluation can be an important reason of wrongly perceived ideas from the messages received. Due to some reason or the other a party may not pay apt attention to the other, this may also stand as a barrier in the whole process. There may be loss of transmission in delivering some messages while there may be situations where there will be poor retention of information. With every next transfer of information, the actual form or truth of information may change. Distrust by any of the parties can also act as a hindrance in communication.

· Societal barriers: We live in a society and our strata in the society also determine the barriers which we face in communication. Certain barrier may exist amongst people from different strata of the society in delivering and perceiving information. 

Hence, the barriers occur when there is a difference in social strata amongst the students, difference in psychological structure between certain section of students and also between the students and the teachers, and difference in language used as medium of instruction by the teachers and language understood by the students. Psychological barriers refer to the state of mind. In the context of education, when a teacher has a preconceived notion about a student, he/she may not perceive the problem of the student in a desirable manner. Neither can he/she be flexible about the way he/she teaches in the classroom. Also if a student has a sense of fear, feeling of negligence and suspicion in his/her mind, it will become difficult for him/her to perceive the deliberations inside the classroom. This is a kind of perceptual barrier which arises due to a blockage in the minds of both the receiver and the provider of the message. Social barrier is yet another kind of barrier which may arise in the communication process which may occur between people belonging to different strata of the society like between the rich and the poor, between people of the upper caste and lower caste, between the privileged and the unprivileged and so on. In this context social barriers may occur between students due to different status and caste backgrounds. Also another type of barrier which is evident is language barrier which may occur due to different kinds of language used and understood in the classroom. A teacher’s medium of instruction is primarily English, which might not be understood by all the students of the class. There are some students who feel more comfortable to converse in their local languages but the teachers might not be well conversant in these local languages which lead to certain communication gap among the two groups.

Studies also reveal that in some instances, students prefer to remain silent and allow more vocal members to dominate discussions in classrooms thereby denying themselves valuable learning experiences through which they could gain experience of learning through talking. Some also feel anxious and conscious to talk in large group or whole classroom situations. There are students who find it complex to talk to their teachers in one-to-one situations. Studies also disclose situations when students have felt left out by the teachers due to insufficient communication which led to lack of rapport between students and teachers and this furthers their inability to learn sufficiently. They were said to be primarily overlooked in classrooms. Quality relationships in educational institutions, between teachers and students, and amongst students are fundamental to empowering the deprived and destitute students. The nature and extent of emotional and behavioural problems in a student acts as a major psychological barrier in communication. These lead to silence in some students and make it difficult to proper classroom conversation and interaction. Such is the depth of the barriers persisting in students that they are reluctant to talk about their own personal concerns with the teachers and are thus deprived of any counselling. The barrier also poses a problem for the teachers to assess the students in terms of literacy apart from being a problem for the students alone. Recognising the social and emotional needs of the students hence is quite important in order to empower them to play an important role in the classroom. Racism, caste differentiation, social strata are also said to be major players in disrupting free flow of communication in an educational institution. Studies reveal that the aforesaid criteria were responsible for the psychological barriers amongst students facing problems in communication (Collins, 1997).

When we narrow down the problem to those students who are seemingly deprived, underprivileged and are perceived not to be a part of the mainstream populace, it seems to be more severe and rigorous. Inequality in education behind different social strata has hence continued and widened (Desai &Kulkarni, 2008).  The tribal communities are one such group of people amongst the world population who face these kinds of problems in different fields of life, education being a primary one.

Constituting 8.6% of the total population, tribal people are considered to constitute the ‘weaker section of the society’(Ministry of Human Resource Development Annual Report, 2011). The term Scheduled Tribes first appeared in the Constitution of India. Article 366 (25) refers to the Scheduled tribes as “such tribes or tribal communities or parts of or groups within such tribes or tribal communities as are deemed under Article 342 to be Schedule tribes for the purpose of this constitution”. This Article says that only those communities who have been declared as such by the President through an initial public notification or through a subsequent amending Act of Parliament will be considered to be Scheduled Tribes. India comprises of a tribal population of 104,281,034 out of which 52,409,823 are male and 52,871,211 are female. 93,819,162of the tribal population of India stay in rural areas and in areas which are far from development (Statistical Profile of Schedule Tribes in India, 2013). Although efforts are being made, it takes some time for development to finally reach those places. The major chunks of tribal populace are settled in states like Gujarat, Rajasthan, Madhya Pradesh, Odisha, Chhattisgarh and Jharakhand. Article 275 (1) of the Constitution of India guarantees grants from the consolidated fund of India each year with an objective of promoting the welfare of Scheduled tribes and raising the level of administration in Scheduled Areas. In order to meet this level and meet the cost of specific projects for tribals, hundred percent grants are provided by the Ministry of Tribal Affairs. The ST and SC Development Department was created under the statute of the Constitution of India in 1946-47 and since then the Department has been working for the overall development of the Scheduled Tribes through a multitude of specially designed programmes (Outcome Budget, 2014-15, ST and SC Development, Minorities and Backward Classes Welfare Department, Odisha).  In Odisha, executing agencies like ITDA (Integrated tribal Development Agency), Micro projects, MADA(Modified Area Development Approach), Cluster Pocket, RLTAP (Revised Long Term Action Plan), CCD (Conservation-cum-Development) and Ekalavya Model Residential Schools have been receiving lump sum amount of finance to channelize in these areas for the development of the tribals. In Odisha Government bodies like Odisha Scheduled Caste & Scheduled tribe Finance Development Co-operative Corporation, Odisha Tribal Development and Co-operative Corporation, Odisha Tribal Empowerment and Livelihoods Programme, Odisha Model Tribal Education Society, Odisha Tribal Development Society etc. have been working for the development of the tribal population in the State (Outcome Budget, 2014-15, ST and SC Development, Minorities and Backward Classes Welfare Department, Odisha).The plans, policies and frameworks put forth by these bodies have helped in continuous up-gradation of the minorities thereby giving them opportunities to grow.

In India, educational facilities do not seem to be evenly distributed in all sections of the society (Gupta, 2006).Amongst these indigenous people, the gross enrolment ratio in higher education is 9.5%. The enrolment ratio of males is 12.4% and that of females is 6.7% (Higher and Technical Education, Ministry of Human Resource Development Report, 2007-08).Undoubtedly, they have outgrown in the recent years with the help of the efforts by the government. The literacy rate amongst tribals has increased from 8.53% in 1961 to 58.96% in 2011 while the corresponding increase of the total population was from 28.305 in 1961 to 72.99% in 2011 (Statistical Profile of the Scheduled tribes in India, 2013 Ministry of Tribal affairs, Statistics Division, Govt. Of India) Male-female gap in literacy rate decreased from 24.41 percentage points in 2001 to 19.18 percentage points in 2011 for STs. Among the States, Mizoram and Lakshadweep have highest literacy rate for STs, while lowest was seen in Andhra Pradesh and Madhya Pradesh. Ten states have literacy rate less than the country’s average (58.96%) for ST population and Odisha ranks 5th amongst them (Census, 2011). Out of the 152 districts with more than 25% of ST population, 28 districts have literacy rate below 50% and 9 have female ST literacy rate below 30%. The gross enrolment ratio also went up with passing years. It increased from 80.4% in 1990-91 to 119.7 in 2010-11.  The tribal people were included in many other programmes like the Sarva Sikshya Abhiyan, Mid-day Meal scheme, and other programmes related to Tribal Welfare Policy to improve their standard of education. 

The number of problems that the tribal population have been still suffering is a matter of concern. More than 80% of them are below the poverty line and hence they are sometimes excluded from the growth process. This is revealed by the World Bank Report stating that STs are 20 years behind the average population in India thanks to their settlement in rural areas (Poverty and Social Exclusion in India, The World bank, 2011). 

Primary education for them was made more accessible through enhanced facilities, incentive schemes, pertinent pedagogy, flexible means of communication etc.  The Odisha Government itself has initiated many activities in the recent times to allow development to percolate down to the communities of the tribals. In one of the most tribal dominated districts, Kandhamal, one teacher training college along with two Secondary Training schools, 22 upgraded Higher Secondary schools are supposed to be set up. Implementation of Scout and Red Cross in 307 High Schools constituting majority of the tribal population is also planned.  ST students shall be exempted from tuition fees in Sainik School. Vocational training shall be given to ST students. Students shall be taught in 10 tribal languages in primary school. Distribution of free uniforms and bicycle shall be given to ST students. A proposal was also made to open three Urban Hostel Complexes for 1000 students in Bhubaneswar, 300 in Berhampur and Rourkela each for ST students to provide them with better education and also to assist them for preparation of Medical, Engineering and Management Studies in some leading institute of Odisha (Outcome Budget, 2014-15, ST and SC Development, Minorities and Backward Classes Welfare Department, Odisha).

Census 2011 reveals that Odisha has a total tribal population of 95, 90,756 which is 22.85% of the total population of the state. The scheduled districts which comprise of a tribal population of more than 50% are Gajapati, Koraput, Kandhamal, Malkangiri, Mayurbhanj, Nabarangpur, Rayagada and Sundargarh. These districts are hence, known as scheduled districts. According to the provision of the Indian Constitution, there are 62 communities listed as STs in Odisha speaking in 34 dialects. More than 80% of them live in Scheduled Areas. The tribal communities of Odisha live under a ‘subsistence economy.’ As far as literacy is concerned the lowest literacy rate of the state was of Malkangiri District (31.26%) which is a scheduled district. The dropout rates have drastically fallen in the last decade, decreasing from a massive 41.80% in 2000-01 to 2.83% in 2009-10.

Undoubtedly, to influence the quality of education and determine its effectiveness, teachers play a major role. Studies reveal that most of the tribal students are slow learners adding on to the disadvantage that they do not get any support from their parents who are illiterate themselves (Kakkoth, 2012). The effort of introducing more number of female teachers in the schools of the Schedule areas is a good initiative to attract more tribal girls to education. Also the enrolment of more ST teachers in these schools will aggravate the enrolment of the ST students as well due to the improved proximity of tribal culture and language between the students and the teachers (Gupta, 2006). The proportion of the tribal teachers is less than 9% in the state, though in scheduled districts it is the highest and the lowest is counted in the non-scheduled districts. Hence language is a major limitation of the ST students in their process of learning. This is the reason why the language understanding base of the tribal students is weak and they face language as a major barrier while communicating in higher classes (tertiary education in this case). Good governance is yet another tool for the refinement of education of the ST students in the state but again this is only a necessary condition, not a sufficient condition. Again results reveal that the Government’s attempt is not sufficient and effectual enough to bring major changes in the education of the tribals. This is where self-governance works. The tribals need to be given decision making power in their own development and while chalking out the plans and policies for their development they should be given the power of participation. This can be an effective method for their process of development (Debi and Mahesh, 2010).

Although efforts are visible in primary education, the problems are still aplenty. Studies show that tribal students in primary education do not have proper well-equipped schools and teaching-learning materials (Pradhan and Pattnaik, 2012). Moreover studies also reveal that there has been lack of interest from the community itself (Rao, 2009).  Apart from this, there are well established studies that show that when tribal languages are not used as mediums of instruction, students do not show much interest. Studies show that in the service programmes for teachers conducted by government, there was lack of co-operation and co-ordination among the participants (Rao, 1993). Studies also show that tribals were not even aware of the programmes and policies that were designed for their progressive development. This is due to the higher level of illiteracy as compared to the general mass and lower level of education amongst the tribal populace. Hence, they are not able to participate in the development process in the best possible manner. Studies also show that in the service programmes for teachers conducted by the Government, there was lack of co-operation and co-ordination among the participants (Rao, 1993). 

In this manner, the foundation of the tribal students has remained fragile, thereby aggravating the problems further, and which gets reflected when the same students go to colleges. Hence when these tribal students step into colleges they face a lot of barriers, ineffective communication being a major one amongst them.  The barriers range from socio-psychological barriers to language barriers. Their social strata, psychological conditions and the familiarity with commonly spoken languages determine to a great extent whether they will face barriers in higher education or not (Gupta, 2006). Their relationship with teachers, their friends, non-tribal classmates and their level of expertise and comfort of communication are observed to interdependent on each other. 

The present study focuses on the various barriers tribal students face while communicating with different members of the teaching-learning process in tertiary education and identifying the reasons behind these barriers. The focus is on higher education because by this time a student has completed twelve years of study period and is supposed to be groomed enough to take on the challenges of higher education.

1.2 Objectives of the Study

The study thus has following three key objectives:

1. To understand the communication problems faced by tribal students in tertiary education.

2. To examine the social, psychological and language barriers existing in the communication process of the tribal students.

3. To analyse the barriers that tribal students face while communicating with different members of the teaching learning process.

1.3 Significance of the Study



The significance of the study stems from the following factors:



· The research helps to identify the different barriers that exist amongst the tribal students in tertiary education. The identified barriers in communication have certain reasons behind them. That has also been identified through the study. Also the implication of the different barriers on the lives of the students could be derived from the study.

· Researchers have already worked on the barriers to communication faced by tribal students in primary education.  This study identifies and analyses the barriers in detail in tertiary education.

· The research aims at generating policies and programmes that would work for the development of the tribal students. This will also help the teachers and officials to implement some necessary steps to improve the teaching-learning process so that the communication process of the tribal students gets refined and the level of education is improved in general.



1.4 Structure of the Thesis

Chapter-1 consists of the background of the study. It also gives a brief introduction about the topic at hand. The chapter narrates about communication and the barriers faced in communication. Apart from this, the problems of communication in marginalised groups are also studied. The present condition and the improvement of their condition across the years have also been studied here. The objectives of the study are also mentioned in this section, in addition to the significance of the study.



Chapter-2 consists of the literature review. Different literature and studies have been referred to and the gaps identified. This chapter hence, consists of the summary of some of the relevant studies.



Chapter-3 consists of the methodology. It includes the details about the sample, the process to be followed in order to carry out the study and the study area. The details about how the pilot study has been done are mentioned in this chapter. Along with that the process of the main study which has been done is also mentioned in the chapter.



Chapter-4 consists of the findings and analysis. Certain information was recorded through the questionnaire filled up by the students. The same was calculated and analysed. Also the semi-structured interviews and focussed group discussions recorded some information which is described in this section.



Chapter-5 consists of recommendations and conclusions. It concludes the whole research and thereby gives some valuable information for recommendation which will further improve the communication process. 























CHAPTER-2

Review of Literature



This chapter briefly describes about some of the relevant studies which have been made on tribal people. These studies describe the problems that tribal communities throughout the country have been facing and the same problems have been linked to the present research problem. The studies have been summarized in this section which provides a strong base to the study.

An analysis done by Pradhan and Pattnaik (2006) aimed at exploring the quality of education in 142 Ashram Schools which was meant for the tribal students of Koraput district. The prime objective of the study lay at surveying the grass root level realities of these schools appropriating to variables like teaching-learning process, social and physical environments of school, infrastructure, daily life activities, and teaching work force. The results revealed many problems that tribal students have been facing in the schools which are why they haven’t been able to build a strong base for themselves. In the initial years of schooling most of the tribal students of these schools have been facing problems in understanding and/or communicating with their friends and teachers in Odia language. Although this problem reduces considerably in the later years, the learning achievement in English of majority of the tribal students was found to be poor. The schools also lacked teaching-learning materials, particularly science and mathematics equipment. The tribal students also demanded extra coaching in English and Mathematics as they found these subjects difficult to understand. Also students faced problems in learning Hindi and Sanskrit as the schools lacked teachers specialising in these subjects. Hence this study clearly depicts the problems that lead to a weaker base of the tribal students at school which is why they face difficulties in later stages of their career, particularly in tertiary education.

A study by Sahu (2013) highlights the collaboration between government schools and private organizations that aids towards maximum enrolment of tribal children in schools, thus enhancing hope amongst the tribals regarding a better future for their children. The paper also highlights that the schools are unable to reduce the inequalities amongst students which results out of social inequalities. It revolved around the fact that education is something which would empower the tribal people and quality education would definitely add on to their better future. The study which was conducted in the tribal areas of Sundargarh and Keonjhar suggested that necessary arrangements need to be made in schools to provide basic facilities in schools; more teachers need to be appointed, encouragement to private sectors to participate in strengthening the infrastructure of the government schools. Moreover innovative approaches need to be introduced in order to include more tribal students in school education. Introduction of tribal teachers in the schools will be a better initiative to help more tribal children come forward and enrol in schools. Another important idea that the paper suggests is that government should take initiative to prepare the syllabus texts in tribal language so that tribal children will have an easy access to the text and thus enhance their learning capabilities. The paper concludes that properly and effectively educating the tribal children is a challenge which could be achieved with collective effort of stakeholders of the society which constitute the village community, private organisations, teachers, government functionaries and the people in general. These all initiative will lead to a better environment for the tribal students that would definitely make them ready to face the challenges in times to come. In the later stage of their career they need to be flexible enough to meet the demands of the changing environments and situation. At least through a better education at the primary and secondary level, they could be made ready to communicate and connect with the changing environment and changing people.

Gupta’s (2006) study signifies the fact that the tribals continue to remain away from the mainstream population and are hence away from the development process as well. The paper highlights the issues and concerns of the educational scenario of tribals in India. The paper suggests that in order to mainstream the tribal population it is important to make them socialise which could be possible through quality education. Various lacunas like ill-equipped schools, lack of community participation, very limited classroom interaction and indifferent attitude of the tribal students are major reasons behind their slower process of development. There needs to a specific teacher training programme in order to make the teachers learn new methodologies to teach the tribal students which would primarily involve their culture and environment. This has been missing. Also there is lack of co-ordination between the participants, resource persons and organisers which is why most of the development programmes turn out to be ineffective. Ineffective child rearing practices of the parents, customs, beliefs, rituals and traditions were also found to be as major constraints in the educational development of the tribal children. Lack of understanding instructions, difficult medium of instruction, lack of sympathetic attitude of teachers, inappropriate teaching methods, lack of confidence and psychological fear all accounted for the slower and inadequate development of the tribal children. According to this study there are various psycho-social constraints which aggravate the anguish of the tribal students. They perform poorly in cognitive tasks. Moreover, despite adequate financial resources, tribals are not being able to cope up with their non-tribal counterparts. The study also reveals that lack of representation of the ST students was relatively low as compared to non-tribal ones due to lack of books, inadequate verbal explanations in the class by the teachers, lack of understanding due to the incomprehensible language used in books, as well as by teachers. Tribal girls have low pre-eminence, lower emotional stability and higher responsibility towards household chores. Lack of guidance and counselling facilities was yet a major reason of their failure. These all issues account to lack of confidence in them which further lower downs their capability to communicate in the class, with the teachers and classmates.

Another study completed by Rao (2013) records the non-awareness of tribal students and parents regarding various programmes and policies of the government in the field of education. The tribal communities were even ignorant about a national level programme like Sarva Sikshya Abhiyan. Rao’s study also described the lack of community participation in Sarva Sikshya Abhiyan. This is a major reason behind the backwardness of the tribal community in the domain of education.

Sridhar (1996) described in his study that most of the tribal communities are linguistically heterogeneous in their mother tongue owing to the diverse number of tribal communities present in the country. Sometimes the tribal communities live in such areas where the dominant language is more than one. Hence, the language understanding of the tribal communities may also differ. In this study the study area, Sundargarh district comprises of good number of tribal population. They live in areas where the dominant language is more than one. Along with their tribal lingua franca, they are familiar with another dialect of the state language (Sundargarhi or Sambalpuri in this case). This is the reason why they are relatively less vocal and lack sufficient confidence while communicating in the state language. All these factors are the foremost causes behind the weak communication skills amongst the tribal students which further leads to their appalling performance when appraised. 









CHAPTER-3

Methodology



3.1 Introduction

This chapter consists of the methods and procedures that have been followed to study the communication barriers faced by tribal students in tertiary education. It discusses about the sample that were used to conduct the study successfully. It gives a specific picture about the study area that has been taken into consideration. Also it gives an idea about the process that has been followed in order to address the objectives of the study.



3.2 Sample

The study was conducted among tribal students in tertiary level education in different educational institutions in Sundargarh district of Odisha which is one of the Scheduled districts of the state. These students belong to various tribes of Odisha namely Oram, Gond, Kisan, Bhuyan, Munda, Khadia etc. They are familiar with languages like Sadri, Munda, Khadia, Sundargarhi, Sambalpuri and other popular languages like Hindi and Odia. Very few of them are familiar with English. The students were aged between 18 to 23 years. All of them had enrolled in colleges and were studying courses like Bachelors of Arts (B.A.), Bachelors of Science (B.Sc.), Bachelors of Commerce (B.com). There were students both from urban and rural areas. Data was collected from 100 tribal students.



3.3 Study Area

The study was done in Sundargarh district of Odisha, a major scheduled district of the state. The district lies in the north western part of the state. It consists of thirteen towns and five census towns along with 1764 villages. The Schedule tribe population account for 50.19% of the total population of the district. The major and largest tribal groups of the district are Oram, Munda and Kisan constituting of 27.05%, 21.16% and 14.56% of the total tribal population of the district. 

The study was conducted amongst students residing in hostels and studying in certain higher educational institutions present in Sundargarh district of Odisha. Four colleges and one State Government based ST hostel was taken into consideration while doing the study. The study was conducted in the month of December, 2014. 



3.4 Pilot Study

Prior to the main field work, a pilot study amongst 30 students who did not comprise a part of the main study was conducted in the initial days of the same month. Based on the pilot study there were some alterations done in the questionnaire. Certain rectifications and modifications were made in the questionnaire. From question no. 11 onwards the questions had been set in double negative voice which showed a lack of uniformity in the answers. Hence, the questions were again modified and the aforesaid ones were reset in a positive voice in order to achieve uniformity in the sequence of answers. 



3.5 Procedure

A mixed-methods approach subsuming both methods and data triangulation was used during data collection. This included questionnaires with both open-ended and close-ended questions (Appendix I). There were 20 close-ended questions and 2 open-ended questions in the questionnaire. The close ended questions using 5 point Likert-type Scale, included certain important parameters that judged the various difficulties faced by the tribal students. This included the measurement of the comfort level of the students in communicating with their classmates and friends and also such items that elicited the information on the comfort level of students while answering questions in the classroom, asking doubts to the teachers and also the extent of participation in academic/non-academic discussions inside the classroom. The questionnaires also integrated statements that assessed the comfort level of the students in talking to the teachers in the languages they (tribal students) knew. It asked questions pertaining to whether they felt that teachers understood their problems or not, teachers took effort in communicating with them or not and whether they felt neglected by the teachers inside the classroom or not. Students were also asked questions regarding their participation in Extra Curricular Activities (ECAs). 

Apart from this, there were two open ended questions which asked the students what were the major problems that the students faced while communicating with their teachers, classmates and officials in the college. It also asked them to recommend some solutions which could be taken up to address the problems that they faced. It was perceived that these submissions could assist towards better understanding of the problems faced by the tribal students, and thereby providing necessary answers in making knowledge and information availability easier and simpler for the students. Data was collected from 100 tribal students in the form of the aforesaid questionnaire. Apart from this, face-to-face interviews with the students were also conducted. The teachers, lecturers, wardens of the hostels, administrative staff and the principals of the respective colleges were also interviewed. Three numbers of focus group discussions were conducted amongst tribal students, non-tribal students, and amongst teachers of the colleges to elicit further relevant data.









CHAPTER-4

Findings and Analysis



4.1 Introduction

This chapter gives the details about the findings which have been done through the methodology used. The chapter also contains the analysis of the findings that has been done using certified software. These statistical analyses have been presented through graphical representations. The chapter consists of two sections. The first section contains the findings from the questionnaire. The subjects had filled up the questionnaire and consequently the recorded answers are analysed in this section. The answers were quantified by taking out the frequencies of each of the option of the answers thereby determining the comfort level of each of the students for different parameters. The second part of the chapter consists of findings from the semi-structured interviews and focussed group discussions which were conducted with the lecturers, principals, students and college wardens. 



4.2 Findings from the Questionnaire

Hassle-free communication has been a challenge for the tribal students of Sundargarh District of Odisha. The ‘shy, introvert and recluse’ youth’s plight was recorded and thereby extracted from the questionnaire. When approached gently with an affable face-to-face interrogation, they did not falter to share their day-to-day psychological exertions that they face in the classroom. While most of the students deem language to be the major barrier in their regular communication process with the non-tribal teachers, friends, classmates and administrative officials of the institution, many more veiled troubles were also discovered. Their psychology was premeditated and their encountered difficulties were noted down through this study. The questionnaire contained 18 close ended questions. Each question produced results which spoke about the various latent problems prevailing among the students.

The result elicited for each of the important parameters used in the study are represented graphically and discussed in the following sections below:



Fig.4.2.1: Percentage Distribution Showing Level of Comfort While Communicating with Friends/Classmates

Communication in an individual always germinates better when it takes place amongst and with people closely associated with him/her. The study also showed the same. Tribal students usually do not feel uncomfortable while talking to their friends. Most of them even agreed that if they had friends belonging to the same caste and creed as theirs, they communicated effortlessly. (Fig. 4.2.1) If they and their friends shared a common language and a common social stratum there was no practical difficulty when they communicated. There was yet another term used called ‘classmates’. Classmates included friends but it more or less comprised of people who belonged to the general caste as well. This majorly included the non-tribal students. The response recorded was somewhat different in this case. Most of the tribal students revealed that they were uncomfortable while talking to their fellow classmates belonging to the general caste (Fig. 4.2.1).They narrated the instances where they were ignored, arrogantly behaved with and sometimes left out from discussions by their fellow classmates. They also faced immense non-acceptance when they tried to penetrate into the groups of non-tribals. The unfriendly attitude of non-tribals sometimes leaves them feeling forsaken and forlorn. Time and again they are made to feel that they are different from the general mass.



Fig.4.2.2: Percentage Distribution Showing Level of Comfort of the Students inside the Classroom.



The study’s prime focus was to unearth the dilemmas in communication that tribal students face in tertiary education. Teaching-learning process is the most inevitable part in education. It was found that students face numerous challenges in this process itself. As far as tribal students’ participation in answering questions in the classes is concerned, there was a mixed reaction. There were students who felt uncomfortable while answering academic questions asked by the teachers inside the classroom (Fig. 4.2.2). They admitted that they felt shy and lacked confidence while answering even the easiest of questions in the class apprehending that they might be laughed at or criticized if their answers were not correct. Generally, teachers also entail students in discussions inside the classroom in order to keep their interest and concentration intact. To make these effective, students need to reciprocate as well. Ironically, it was found that most of the tribal students did not feel comfortable participating in academic or non-academic discussions inside the classroom. Again, they revealed that fear of being incorrect was an important reason behind this. There were instances when these students had tried to participate in academic discussions but they were not given enough attention and their answers were, most of the time, looked down upon. English being the common medium of instruction in higher education, students are mostly expected to communicate in that language inside the classroom. Most of the tribal students are not well conversant with English language. Hence, they fail to build self-confidence within themselves to communicate with their teachers amongst the crowd of the classroom. While most of the students of the class do not hesitate to ask doubts to the teachers concerned inside the classroom, the chunk of the tribal populace faltered to do the same (Fig. 4.2.2).They were scared of the perceived criticism that they might face if they asked doubts which may not be deemed to be substantial or worthwhile. Also they had this trepidation inside their minds that their ignorance may be revealed and rebuked at by their classmates and teachers.







Fig.4.2.3 percentage Distribution Showing Level of Comfort in sharing Non-academic Problems with Teachers

Apart from academics, students also need counselling and guidance in personal matters. The areas which were covered in the study comprised of majority of the students belonging to rural areas. These students used to stay in their respective hostels, away from their families. They do not seem to be matured enough to handle their difficulties all by themselves. They need support and advice in order to channelize their lives in the right direction. The study recorded that maximum of the tribal students were uncomfortable in sharing their non-academic problems with their teachers (Fig. 4.2.3). According to their statements the teachers did not care to pay heed to their academic problems, let alone non-academic ones. As a result they fail to establish good relationships with their teachers.



Fig.4.2.4: Percentage Distribution Showing Level of Comfort while Communicating with Other Officials in College

Most of the tribal students also revealed that they have been facing problems while dealing with administrative issues in colleges (Fig.4.2.4). They are offended and scolded because of petty issues. Hence most of the time, these students avoid or delay the administrative work related to college. It has also been recorded through the study that there were times when these students were unnecessarily imposed fine and were devoid of help when the need arose. These all then gave rise to awkwardness in communicating with the administrative staffs, library in-charge etc.



Fig.4.2.5: Percentage Distribution Showing Level of Comfort with Regards to Extra Curricular Activities

Academic issues aside, extra-curricular activities form an important part of students’ lives. It was discovered that tribal students were confident enough in conversing with their fellow classmates/seniors who were the representatives of these activities acting as secretaries and presidents (Fig. 4.2.5). Although they did not hesitate to come forward and talk to the representatives, they are ambivalent about participating in these events. Most of the students confessed that they did not feel comfortable participating in co-curricular and extra-curricular activities (Fig. 4.2.5).In fact, they acknowledged that they were shy and reserved and did not have the confidence that they will perform well.



Fig.4.2.6: Percentage Distribution Showing Level of Teachers’ Co-operation and Effort

Of all the difficulties that were inferred, language was at the base of them. The medium of instruction primarily being English in most of the educational institutions does not solve the purpose of the Tribal students. They are not well conversant in these languages due to which they face difficulties in communicating with the teachers. They are never given an opportunity to communicate in the languages that they know with the support of which they can express better. Hence most of them disagreed stating that they do not feel comfortable talking to teachers in languages that they knew (Fig. 4.2.6). This again gives rise to scepticism that whether teachers understand the problem of the students or not. The tribal students opine that they do not feel that their teachers understand their problems (Fig. 4.2.6). 

There could be two reasons for these- perhaps the students failed to express their problems because of language or any other psychological barrier or may be the teachers did not take much effort in paying heed to their problems, perceiving them and later resolving those. Again, when asked about whether they think that their teachers take effort in communicating with them, most of them disagreed (Fig. 4.2.6). The teachers are well aware that the tribal students face numerous problems in the classroom but they do not make attempt to come down to their level and understand them. It was found that most of the tribal students are comfortable and conversant in languages like Sadri, Sundargarhi or Odia but the teachers always communicate in English which makes it difficult for the students even to understand certain basic things. Odia is the state language of Odisha. Sadri is the lingua franca of the tribals while Sundargarhi is a dialect of Odia language spoken mostly in the Western parts of Odisha (esp. in Sundargarh District). Hence, if effort is made from both the sides then only it may show some substantial results. 

The tribal students also brought to notice that they feel neglected inside the classroom by their teachers. Sometimes, when they try to answer some questions, they are ignored. When they try to ask doubts related to academics, they are not heard by the teachers while there are instances when they complain of the obscurity that they face but those are not given enough attention. Most of the tribal students hence have admitted to have felt neglected by the teachers inside the classroom (Fig. 4.2.6).  It is also essential that teachers try and pay attention to each and every student during the teaching-learning process. The problem of each student needs to be grappled with apt attention and care. In fact, when a student openly declares his/her problem inside the classroom, the teacher at least needs to contemplate his/her grievances. If the students are not paid enough attention, they may not even respond well and that may get reflected in their performances later. It was surprising to see most of the students confessing that they are not even paid attention by the teachers, let alone clearing up their doubts (Fig. 4.2.6).





Fig.4.2.7 Percentage distribution Showing Level of Awareness among Students about Announcements and Notices

When students study in an educational institution, it is their right to get informed about important notices that are essential for their proper functioning in the colleges. Contradictory to the aforesaid statement, it was found through this study that most of the time, the tribal students were not even informed about important notices regarding their classes (Fig. 4.2.7). They even said that there are times when a class gets suspended and they don’t even have the slightest idea regarding the same. Data elicited through face-to-face interviews revealed that there were some tribal students graduating in science who said that sometimes they do not get informed about certain practical classes that are rescheduled by the teachers. While other general students are well aware about the changed timings and rescheduled classes, these groups of tribal students are not properly informed about the same.





Fig.4.2.8: Percentage Distribution Showing Level of Comfort with Non-Tribal Students

On the other hand when asked about whether their non-tribal classmates like being them a part of their group, most of the students agreed (Fig. 4.2.8). They are in good terms with their non-tribal friends and share a healthy rapport with them. Again, the same tribal students did not agree with the statement that their non-tribal students feel comfortable studying with them because they feel that these groups of people are less capable than they are (Fig. 4.2.8). In fact, some students also revealed that they are ignored and arrogantly behaved with and even sometimes underestimated when they try to move into the group of non-tribals in order to study with them or discuss other academic issues.





Fig.4.2.9: Percentage Distribution Showing Level of Extra Effort Required to be put in by Teachers

Surrounded by classmates who underestimate them, teachers who neglect them and situations which are never in their favour, tribal students in colleges have not only been feeling pushed out but have also misconstrued themselves. A little guidance, some effort and care of the teachers will definitely help them remove the barriers while communicating and help them come out of their cocoon of shyness and fear. Most of them admitted that they could do well if the language barrier could be broken (Fig. 4.2.9). In order to remove this barrier, they wanted the teachers to take some extra classes where the medium of instruction could be different in order to suit their needs. They also admitted that there would be a significant rise in their level of performances in all spheres if some extra care is taken up and discrimination between non-tribal and tribal students is eliminated (Fig. 4.2.9).

4.3 Findings from Focus Group Discussions and Semi-structured Interviews

The focus group discussions and personal interviews with the lecturers, professors, principals and hostel wardens also revealed certain significant outcomes. Some lecturers and professors did not have the slightest idea that their students had been facing so many psychological and social barriers while communicating in the class. They had the perception that students understood their deliberations inside the classroom and they did not see any evident difficulties that would create a problem in the communication process of the tribal students with different key actors of the teaching-learning process. While some seemed to be confident enough that their students do not face any problems when they teach in the class, do not feel discriminated or left out, there were others who tried to cover up their shortcomings by portraying that everything is fine.  There were some wardens of the hostels and junior lecturers who have been closely associated with the lives of these tribal students.  They revealed that a reason behind poor performance of the majority of the tribal students is the negligence of teachers. It is a matter of high concern and can be best addressed by teachers only. The wardens of the hostels are directly associated with the lives of the students outside their educational institutions. They are the direct spectator of the daily routine of the students and are associated with their daily lives. Sometimes they are the ones who listen to the plight of the tribal students that is caused due to negligence faced in the educational institutions. The wardens revealed that though these tribal students have a desire to excel in academics, do well in extracurricular activities, the inadequate communication between them and their teachers prevents them from doing so. Some wardens who keep a track record of the academic performances of these students, also exposed that the performance of these students has been drastically going down with most students not being able to even reach the cut offs. 

Another key revelation was that some of the lecturers, who have recently been recruited as ad hoc faculty in various colleges of Odisha, seemed to better understand the dilemma of the tribal students. The age gap between the students in tertiary education and some of the freshly appointed faculty of the college is very less. They are in a position to understand the mind-set of the students and perceive their problems better. Usually, when they teach in the class, they tend to understand the level of understanding of the students. Hence they start teaching in languages in which the students are comfortable with. This not only helps the students from academics point of view but also lets the students share a comfort level with the teachers. This helps the students to share all their academic/non-academic problems with this category of teachers.  These teachers also said that most of the tribal students were facing problems in communicating in the classroom. They were neglected in most of the classes and their problems were left unheard. These students complained of the problems that they faced in the classrooms when the senior professors taught because they were not flexible enough to teach in a customized manner. They are taught the way the professors liked, and behaved in the class in the ways they felt appropriate, without considering that there were different types of students in the class and each one of them needs attention, compassion and care. 





















CHAPTER-5

Recommendations and Conclusion

This chapter is the last chapter of the thesis concluding the whole study. It gives certain relevant recommendations which if used and implemented will help in helping the tribal students to develop. The suggestions given in this chapter will not only strengthen the base of the tribal students but shall also help them improve their communication skills. These recommendations at tertiary level will also act as different stepping stones in the path of their lives and shall help them to succeed. 

The tribal students who are the major victims of the socio-psychological and language barriers of communication feel that the language which is used as the medium of instruction should be flexible enough to meet their demands. They feel that teachers who are appointed in colleges should be well conversant with at least the state language (Odia in this case). In this way, the level of understanding of academics inside the class among the tribal students is likely to improve. Using only English every time cannot solve the purpose alone. If not always, at least sometimes, when a student asks doubts, teachers can make an attempt to clear it in Odia. The tribal students admit that if they are making an attempt to adjust and cope-up with teachers using a medium of instruction totally unknown to them, then they ought to make an attempt also during the time of their difficulties. Moreover, the students also want pertinent attention from the teachers which could further encourage them to improve. It is necessary to give them time to improve rather than judging them at an early stage. The results imply that they need to be encouraged enough to participate in classroom discussions and activities. This can be done by continuous support from the teachers themselves. They need to make the students comfortable and secured enough by reaching out to them at their level, sort out their difficulties, analyse them and adopt new methods to address them. Although counselling can be recommended as a strong step towards their personal growth, it is also necessary that those are handled by experts and are used as an effective tool for the betterment of the tribal students. The steps taken to address their issues should not be hostile in any manner to make them feel distressed instead of helping them.  They should be encouraged to participate in extra-curricular activities as well. This will definitely contribute towards boosting up their self-confidence. 

Some of the recommendations which can be made are as follows:

· The base of primary education of the tribal students’ needs to be strengthened. More and more number of primary schools should be introduced in the schedule districts of the state. These schools should be well equipped with proper infrastructure facilities. The equipment necessary for proper execution of scientific experiments and study materials should be provided as and when necessary. This will help the students to learn better and faster. Apart from this more number of ST teachers need to be employed in the schools of the schedule districts. This will improve the teacher-student relationship. The tribal teachers will be able to understand the problems of the tribal students in a manner better than other teachers as they share the common social background and psychological mind-set. The culture, traditions and customs of the tribal students will be better understood by the tribal teachers. Moreover if this step is taken, the teachers and students will be able to share a common medium of instruction. If at primary level students will be taught in the tribal dialects, they will be able to learn better. Gradually, English can be induced in the medium of instruction which will help in gaining knowledge in a systematic learning method.  Another idea that can be brought about is introducing more number of female teachers in the schools comprising of the tribal students. This will attract more number of female students to schools. They will be encouraged and motivated to go to schools because of presence of female teachers. 

· Teachers should be flexible in their teaching process. Although the official medium of instruction in tertiary education is English, teachers can sometimes be flexible and use the state language (Odia) in order to address those students who find it difficult to understand English. Whenever the students approach the teachers in case of any doubt in academic issues, they need to respond the students in the languages that they understand. This will make the students understand the academic concepts better. Teachers need not be too rigid while approaching the students. They should be welcoming enough to understand the mind-set of the students and solve their problems as and when necessary. 

· Extra classes and extra efforts put forth by the teachers will solve the purpose to some extent. The study showed tribal students admitting that they will be able to do better if any extra classes are taken for them. Hence it is recommended that extra classes should be taken by the teachers in order to put forth some extra efforts for the tribal students. This will lead to more interaction between the teachers and the students. Students will be able to communicate their difficulties better in this manner. If the teachers show any interest in teaching these students with special needs, the students will automatically reciprocate the interest. This will help them gain confidence and do better in the academic aspects of their life.

· Proper counselling, motivation and encouragement to the tribal students will help them do better. It is necessary to make the tribal students realise that they are in no way different from the mainstream population. It is necessary to make them realise their true potential. Anyway, their requirements rise when they join the mainstream population but these requirements can be met with through more motivation and more effort. If motivated in the right direction they will definitely come out with flying colours. 
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APPENDIX-I

DEPT. OF HUMANITIES AND SOCIAL SCIENECES

NATIONAL INSTITUTE OF TECHNOLOGY, ROURKELA



DEMOFRAPHIC DETAILS:



AGE: ___



SEX: MALE/FEMALE (TICK ANY ONE)



PLACE WHERE YOU BELONG TO: RURAL/URBAN (TICK ANY ONE)



PROGRAMME OF STUDY: ____________________



TRIBE: ______________



MOTHER TONGUE: ________________



LANGUAGES KNOWN: _______________________________



MEDIUM OF SCHOOLING: ______________________



LANGUAGES FOR COMMUNICATION:



· WITH FAMILY: __________________

· WITH FRIENDS: __________________

· WITH TEACHERS AND OTHERS: ________________



ANSWER THE FOLLOWING QUESTIONS BY STRIKING A TICK MARK ON ANY OF THE OPTIONS YOU FEEL APPROPRIATE.



1. I feel comfortable while communicating with my friends in or outside the college.



(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree. 



2. I feel comfortable talking to my classmates (other than close friends) in the college.



(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree. 



3. I feel comfortable in answering questions in the class.



(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree.



4. I feel confident enough to participate in any kind of academic/non-academic discussion going on in the class.



(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree.



5. I feel free to ask doubts (academic related) to my teachers.



(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree.



6. I feel comfortable in sharing my problems (non-academic) with my teachers.



(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv)Disagree.  v) Strongly disagree



7. I feel comfortable talking to the other officials for any official work.



(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv)Disagree.  v) Strongly disagree.



8. I don’t hesitate to communicate with the general and cultural secretaries and presidents of the college, when the need arises.



(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree.



9. I like/feel comfortable being recognised by my tribal surname.



(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree.



10. I can communicate easily with my teachers in the languages I know.



(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree.



11. I don’t think my teachers find it difficult to understand my problems.



(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree.



12. I feel my teachers take much effort in communicating with me.



(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree.



13. I don’t feel neglected by teachers inside the class-room.



(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree.



14.  I am given enough attention by the teachers inside the class during the teaching –learning process.



(ii) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree.



15. I feel I  get informed about any important announcement or notice relating to the class.



(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree.



16.  I feel non-tribal students  like my being a part of their group.



(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree.



17.  I feel non-tribal students  feel comfortable studying with me because they consider me as capable as they are.



(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree.



18. I  feel comfortable participating in extra-curricular activities in college.



(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree.



19.  I feel teachers should take extra-classes in order to help us if we don’t understand certain problems due to the language in which the teacher communicates in the class.



(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree.



20. I feel I can do better if some extra efforts are taken up by the teachers without any discrimination amongst the students.



(i) Strongly agree.  (ii) Agree. (iii)  Somewhat agree.  iv) Disagree.  v) Strongly disagree.



ANSWER EACH OF THE FOLLOWING QUESTIONS WITHIN 50 WORDS.



21. What are the major problems that you face while communicating with your teachers, classmates and officials in the college?



__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

22. Please give some solutions that can be taken up to address/ solve the above problems?



______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________



Comfortable in communicating with friends	Strongly agree	Agree	Agree/disagree	Disagree	Strongly disagree	37	32	26	2	3	Comfortable in talking with classmates	Strongly agree	Agree	Agree/disa	gree	Disagree	Strongly disagree	15	19	25	36	5	

In percentage (%)





Comfortable while answering questions in the class	Strongly agree	Agree	Agree/disagree	Disagree	Strongly disagree	10	33	15	37	5	Comfortable participating in academic/non-academic discussions in the class	Strongly agree	Agree	Agree/disagree	Disagree	Strongly disagree	15	20	8	43	14	Comfortable in asking doubts to teachers inside the classroom	Strongly agree	Agree	Agree/disagree	Disagree	Strongly disagree	19	20	7	50	4	

In percentage ()%







Comfortable in sharing non-academic problem with the teachers	Strongly agree	Agree	Agree/disagree	Disagree	Strongly disagree	12	26	6	47	9	

In Percentage (%)







Comfortable communicating with other officials in the college	Strongly agree	Agree	Agree/disagree	Category 4	Strongly disagree	16	30	11	40	3	

In Percentage (%)





Comfortable talking to student representatives for ECAs	Strongly Agree	Agree	Agree/Disagree	Disagree	Strongly Disagree	38	30	7	19	6	Comfortable participating in ECAs	Strongly Agree	Agree	Agree/Disagree	Disagree	Strongly Disagree	11	30	4	44	11	

In Perecentage (%)





Comfortable in talking to teachers in the languages they know	Strongly agree	Agree	Agree/Disagree	Disagree	Strongly disagree	20	14	5	50	11	Feel that the teachers understand their problem	Strongly agree	Agree	Agree/Disagree	Disagree	Strongly disagree	4	15	16	31	34	Teachers take effort in communicating with them	Strongly agree	Agree	Agree/Disagree	Disagree	Strongly disagree	16	14	4	53	13	Feel neglected by the teachers inside the classroom	Strongly agree	Agree	Agree/Disagree	Disagree	Strongly disagree	20	23	1	47	9	Given enough attention by the teachers 	Strongly agree	Agree	Agree/Disagree	Disagree	Strongly disagree	19	33	2	41	5	







Get informed about important announcement and notices	Strongly Agree	Agree	Agree/Disagree	Disagree	Strongly Disagree	14	28	4	44	10	





Non-tribal students like being a part of their group	Strongly agree	Agree	Agree/Disagree	Disagree	Strongly disagree	20	37	13	24	6	Non-tribal students feel comfortable studying with them	Strongly agree	Agree	Agree/Disagree	Disagree	Strongly disagree	25	19	6	47	3	





Feel teachers should take extra classes	Strongly agree	Agree	Agree/Disagree	Disagree	Strongly disagree	52	31	8	8	1	Can do better if some extra effort is put.	Strongly agree	Agree	Agree/Dis	agree	Disagree	Strongly disagree	63	23	8	2	4	
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